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ABSTRACT 
Megawati.2019. The Impact of Teachers’ Verbal and Non Verbal Communication 

on Students’ Motivation in Learning English. Thesis. English Department, 
Pascasarjana, Universitas Negeri Semarang. Supervised by Sri Wuli 
Fitriati,S.Pd., M.Pd., Ph.D and Dr. Rudi Hartono, S.S., M.Pd 

 
Key Words: Impact, Verbal Communication, Non-Verbal Communication, 
Motivation 
 

Teaching English in Indonesia faced some problem that the students 
vocabularies in English is limited so it make the students difficult to  understand 
the teachers’ utterances. This main problem caused another problem,low 
motivation to learn English. By using non-verbal communication it is intended to 
help the students understand the teachers’ verbal communication, so it can 
improves the students’ motivation in learning English. 

The thesis entitled “ The Impact of Teachers’ Verbal and Non Verbal 
Communication on Students’ Motivation in Learning English” aims to analyze 
teachers’ talk in order to explain the use of teachers’ verbal communications in 
English classes, to analyze teachers’ nonverbal behaviours in order to explain the 
use of teachers’ nonverbal communications in English classes, to analyze 
teachers’ talk in order to explain the impacts of teachers’ verbal communications 
on students’ motivation in English classes, to analyze teachers’ nonverbal 
behaviours’ in order to explain the impacts of teacher’s nonverbal 
communications on students’ motivation in English classes. 

By using Framework of teacher talk according to Sinclair and Brazil (1985) 
to analyze the teachers’ verbal communication in classroom and Framework of 
teacher non-verbal communication according to Wang and Loewen (2015) to 
analyze the teachers’ non-verbal communication in English classroom. The data 
which are in the form of transcript and the teachers’ behaviours  from video 
recording were analyzed by using those two framework. Using the teachers’ 
utterances and teachers’ behaviours as the unit of analysis, several methods of 
analyzing data were done including organizing and preparing the data, coding, 
describing, interpreting. In order to validate the findings, the data and the analysis 
of this study examined with data source triangulation, using focus grup discussion 
to make the result convincing.  

The findings shows that the most used of teachers’ verbal in English class 
is questioning. It means that in teaching and learning process, teacher should 
involve the students to be active and communicative. The most used non-verbal 
communication by the teachers is the hand movements. The verbal 
communications that really motivates the students to learn English is question 
from the teacher, questions as the most motivating verbal communication for the 
students in learning English. The non-verbal communications used by the 
teachers that come from facial expressions as the most motivating non-verbal 
communications for the students in English classroom, through the teachers’ 
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facial expression the athmosphere of the class will be conducted. 
Finally, this thesis provides some suggestions regarding the implications of 

this study. For the English teachers,should combine the verbal communications 
with non-verbal communications well. Because there are a lot of verbal 
communication that became easier to understand through the help of non-verbal 
communications. They also  have to give more questions to motivates their students 
in learning English. Every times they come to the class, teachers do many 
behaviours with their hand movements, but the most motivating non verbal 
communication comes from facial expression, so the teachers should give their best 
friendly facial expression in order to motivate the students in English classroom.  
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CHAPTER 1 

INTRODUCTION 

This chapter describes background of the study, reasons for choosing the topic, 

research questions, objectives of the study, significance of the study, scope of the 

study, definitions of key terms, and organization of the thesis. 

1.1 Background of the Study 

Motivation is the main problem for many students in Indonesia and causing by 

many factors. For example, limited vocabularies in English, the complexity of 

English sentence, and the way in which teachers explain the materials really 

influencing the students’ motivation. Especially related to Curriculum 2013 that 

teacher is the facilitator who has the main function to facilitate students in English 

mastery. Teachers should find some ways to make students more active in the class. 

To make them more active, of course they need a big motivation to follow the 

learning process. 

 Some researches proved that teachers’ immediacy influenced their students’ 

motivation in the classroom. According to Armstrong and Hope (2016), there is 

positive correlation between teacher communication and student motivation for 

four communication dimensions (challenging, non-verbal support, understanding 

and friendly, encouragement and praise). 

 It appears that the verbal and nonverbal behaviours of a course instructor/ 

teacher may be related to certain aspects of student’s motivation. Teachers as 

educators specifically need to be aware of, communicate, and model elements of 
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immediacy to teacher candidate. Velez and Cano (2008) defined by praising student 

effort, using humour in the classroom, encouraging students to talk, and being open 

and willing to interact with students outside the class, teacher educators can begin 

to model behaviours to candidates which will help them to develop the closeness 

inducing skills of verbal and nonverbal immediacy. 

 There was a strong relationship among quality, amount, and the method of 

using nonverbal communication by teachers while teaching. Especially in English 

class, where students’ have limited vocabularies so non-verbal communication will 

be helpful for students to understand teachers’ verbal communication. Bambaeero 

and Shokrpour (2017) defined more teachers use verbal and non-verbal 

communication, the more efficacious their education and students’ academic 

progress. 

 Through this study, it is hoped that English teachers could improve their 

communication skill in the classroom by using verbal and nonverbal immediacy 

effectively to motivate students in English classroom. Six main themes are derived 

from all data collection: teacher as composer, teacher as constructor, teacher as 

conductor, teacher as mentor, teacher as mirror and teacher as vocalist. These 

themes emerged as the result of interaction between verbal language and its 

accompanied nonverbal communication. 

1.2 Reasons for Choosing the Topic 

This study is conducted based on the following reasons 
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English as foreign language is one among lessons that students faced more 

problems to mastery because of some reasons. One of them is lack of motivation. 

It caused by limited vocabularies mastery and uninteresting classroom interaction. 

The process of learning sometimes is running very boring. Teacher as facilitator 

should perform the attractive teaching process to make the class alive. Because in 

the classroom, teacher plays an important role to tell the messages that reinforce 

learning.  

 While teaching English, teachers send many verbal communications and use 

many nonverbal communication several times. Teachers use verbal communication 

to send the messages but sometimes the students do not understand caused by 

limitation of vocabulary. In another way, teachers use nonverbal communication to 

help the students to convey the messages. When the students understand more about 

the messages, it will become a big motivation for the students in learning English. 

 There is an internal motivation or push. An internal state impels one to act 

towards achieving a certain goal.  Then there is an external motivation, or pull. It is 

when an external goal influences one’s behaviour towards them. Brown (2007) 

stated that “Motivation is something that can, like self-esteem, be global, 

situational, or task oriented. Motivation is also typically examined in terms of the 

intrinsic and extrinsic motives of the learner”.  Behaviour is a complex blend of 

internal pushes and external pulls. We can conclude that teacher’s verbal and 

nonverbal communication is the external motivation and students’ understanding 

of messages in English as foreign language classroom as internal motivation. 
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 Through this study, it is hoped to know the best method of communication 

to be used in English class to gain students’ motivation in English as Foreign 

Language classroom because teachers’ action in English class will motivate 

students. It is also to know how to employ verbal communication effectively in 

English class related to the limitation of vocabularies mastery and to know how 

nonverbal communication can be used to support verbal communication considered 

to students’ lack of motivation and limitation of vocabularies. 

1.3 Research Questions 

The research questions of this study are: 

1) How do teachers use verbal communication in English classes? 

2) How do teachers use non-verbal communication in English classes?  

3) How do teachers’ verbal communication impact on students’ motivation in 

learning English? 

4) How do teachers’ non-verbal communication impact on students’ motivation 

in learning English? 

1.4 Objectives of the Study 

The objectives of this study are: 

1) To analyze teachers’ talk in order to explain the use of teachers’ verbal 

communications in English classes. 
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2) To analyze teachers’ nonverbal behaviours in order to explain the use of 

teachers’ nonverbal communications in English classes. 

3) To analyze teachers’ talk in order to explain the impacts of teachers’ verbal 

communications on students’ motivation in English classes. 

4) To analyze teachers’ nonverbal behaviours’ in order to explain the impacts of 

teacher’s nonverbal communications on students’ motivation in English 

classes. 

1.5 Significance of the Study 

This study is expected to have significance as follows: 

1) The use of teacher’s verbal communications in English classes is explained, so 

that theoretically, it provides a proposition for the readers towards the 

development of communications theory which focuses on teachers’ verbal 

communication in English class. Practically, it can be used by the teachers as 

a reference  to improve their communication ability in English classes by using 

verbal communication more effectively in English class. Pedagogically, it 

encourages the teachers to realize the use of verbal communication in English 

class appropriately. 

2) The use of teacher’s non-verbal communications in English classes is 

explained, so that theoretically, it provides a proposition for the readers 

towards the development of communications theory which focuses on 

teachers’ non-verbal communication in English class. Practically, it can be 

used by the teachers as a reference  to improve their communication ability in 
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English classes by using non-verbal communication more effectively in 

English class. Pedagogically, it encourages the teachers to realize the use of 

non-verbal communication in English class appropriately. 

3) The impacts of teacher’s verbal communications on students’ motivation in 

English classes is explained so that: theoretically, it provides a proposition for 

the readers towards the development of communications theory which focuses 

on teachers’ verbal communication in English class about how the teachers’ 

verbal communications give impact on students’ motivation in learning 

English. Practically, it can be used by the teachers as a reference to determine 

the impact of teacher’s verbal communications on students’ motivation in 

learning English. Pedagogically, it encourages the teachers to derive how the 

impact of verbal communication on students’ motivation in learning English. 

4) The impacts of teacher’s non-verbal communications on students’ motivation 

in learning English is explained so that: theoretically, it provides a proposition 

for the readers towards the development of communications theory which 

focuses on teachers’ non- verbal communication in English class about how 

the teachers’ non-verbal communication give impact on students’ motivation 

in learning English. Practically, it can be used by the teachers as a reference to 

determine the impact of teacher’s non-verbal communications on students’ 

motivation in learning English. Pedagogically, it encourages the teachers to 

derive how verbal communication on students’ motivation in learning English. 
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1.6 Scope of the study  

The scope of this study is teachers’ verbal and non-verbal communications of junior 

high school  in Semarang. The theories have been used that concern with the teacher 

talk proposed by Sinclair and Brazil (1985), teachers’ nonverbal communications 

proposed by Wang and Loewen (2015) and students’ motivation in English class 

proposed by Dornyei (1998). The participants are three English teachers in a junior 

high school in Semarang and students from three classes of eight grade students, by 

taken the sample of ten students in each class so there were thirty students as the 

participants. 

1.7 Definitions of Key Terms 

There are three key terminologies that the writer defines in this study: 

1) Verbal Communication  

In this study, verbal communication means teachers’ talk or teachers’ 

utterances along the teaching and learning process. The kinds of teachers’ verbal 

communication in this study based on Sinclair and Brazil in 1985. 

Sinclair and Brazil (1985) that consists of questioning, invitation, direction, 

inform, prompt, encouragement, criticizing, ignoring, acknowledgement, and 

comment. Because teachers’ talks proposed by Sinclair and Brazil (1985) is the 

most appropriate and has the most complete  phase of teachers’ verbal 

communication in the classroom related to the students respon on English 

classroom. 
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2) Nonverbal communication 

Non -verbal communication means teachers’ behaviours that appear along the 

English class. This study prefers to nonverbal communication based on Wang and 

Loewen (2015). According to Wang and Loewen (2015), nonverbal communication 

categorizes as hand gestures (iconic gestures, metaphoric gestures, deictic gestures, 

beat gestures), head movements, affect displays, and emblems. Because the term 

used in this categories more suitable and clear to be used in this research. 

3)  Motivation in learning English 

Lightbown and Spada (1999) note that motivation in second language learning is 

quite complicate to study which can be explained in terms of two factors: learner’s 

communicative needs and their attitudes towards the second language community.  

In addition, Parsons, Hinson and Brown (2001) define motivation as an 

important component or factor in the learning process.  Learning and motivation 

have the same importance in order to achieve something. Learning makes us getting 

new knowledge, skills, and motivation pushes us or encourages us to go through 

the learning process.   

Dorneyi (2001) stresses the importance of teacher’s enthusiasm as teachers 

who  are really enthusiastic for their subject can affect their students’ attitude to 

learning it. English teachers that exhibit their passion for the language, underline 

advantages of mastering it, utilize a lot of authentic material, appreciate the culture 

of the English-speaking countries and enjoy talking about them certainly influence 

their students so that they could see the value of learning the languages. 
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1.8. Organization of the Thesis 

This thesis organizes into five chapters. The first chapter is the introduction that 

presents some basic elements of the study including the background of the study, 

reasons for choosing the topic, research questions, and objectives of the study, 

significance of the study, scope of the study, definitions of key terminologies, and 

organization of the thesis. In the background of the study, the writer explains the 

problems that faced by the students in learning English, the correlation between 

teachers’ communication and the students’ motivation. There was also strong 

relationship among quality, amount and the method of using non-verbal 

communication by teachers while teaching. Through this study, its is hoped that 

teachers improve their communication skill in the classroom by using verbal and 

non-verbal communications in English class. 

The other information presented in the first chapter is reasons for choosing 

this topic in combining the use of verbal and non-verbal communications in English 

class. This study convinces that it is needed to be conducted due to some reasons. 

The first is the important of teachers’ verbal communication to motivate students 

in learning English. The second is how to employ the verbal and non-verbal 

communication effectivelly in English class, and the last is how the impacts of 

teachers’ verbal and non-verbal communication on students’ motivation in learning 

English. The first chapter also discusses the statement of problems, which is divided 

into four main research questions. The first is how do teachers’ verbal 

communications use in English classess. the second is how do teachers’ non- verbal 

communications use in English classess, the third is how does the the impacts of 
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teachers’ verbal communication on students’ motivation in learning English, and 

the fourth is how does the the impacts of teachers’ non-verbal communication on 

students’ motivation in learning English.  

Since there are four research questions, this study aims to find the answers 

of those questions.There are four objectives of the study, i.e. to explain the use of 

teacher’s verbal communications in English classes, to explain the use of teacher’s 

non-verbal communications in English classes, to explain the impacts of teacher’s 

verbal communications on students’ motivation in English classes, and to explain 

the impacts of teacher’s non-verbal communications on students’ motivation 

students in English classes. This study has some significance that can be divided 

into three parts. They are theoretical significance, practical significance, and 

pedagogical significance.  

The first chapter also provides the scope of the study and the definitions of 

key terminologies. The scope of this explains teachers’ verbal communication 

proposed by Sinclair and Brazil (1985), teachers’ non-verbal communication 

proposed by Wang and Loewen (2015) teacher talk proposed by Sinclair and Brazil 

(1985), and motivation in language learning proposed by Dornyei (2001). The 

definitions of key terminologies consist of teachers’ verbal communication, 

teachers’ non-verbal communication, and students’ motivation in learning English. 

Finally, the last part of the first chapter is organization of the thesis that can be said 

as the summary of the thesis. It contains the briefly explanation of each component 

of every chapter. By reading this part, the readers are expected to be able to 

understand easily the whole contents of the thesis. 
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The second chapter of this thesis is a review of related literature. It contains 

of three major parts: review of previous studies, review of theoretical studies, and 

theoretical framework. The review of previous studies is classified into teachers’ 

verbal communication, teachers’ non-verbal communication and motivation in 

learning language. The writer puts 60 articles that divided into some groups like the 

use of verbal communication in the classroom, the use of non-verbal 

communication in classroom and the influence of teachers’ immediacy to their 

students. In addition, the review of theoretical studies involves teachers’ verbal 

communication, teachers’ non-verbal communication and students’ motivation in 

learning language. The last section is about the theoretical framework that becomes 

the ground theories of doing this current study.  

The third chapter of the thesis is research methodology. It contains of  

research assumptions, research approach, types of data, research instruments, roles 

of the researcher, unit of analysis, procedure of analysing data, technique of 

reporting data, and triangulation. In this chapter, first, the writer shows the 

assumptions that teachers’ verbal and non-verbal comunication give impact to 

students’ motivation in learning English. The writer mentions subject and object of 

this study. The subject is three English teacher and sixty students from junior high 

school in central Java and the objects of this study are teacher’s verbal and non-

verbal communication in English class. The writer is as data recorder and data 

analyst in analyzing and interpreting the data in the unit of teachers’s verbal and 

non-verbal communication. Moreover, in collecting the data, the writer used 

instruments such as observation through video recordings and interview.  
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The fourth chapter contains the findings and discussions supported by the 

evidence and interpretation of the result. The findings map out the use of teacher’s 

verbal communications in English classes, the use of teacher’s verbal 

communications in English classes, the impact of teachers’ verbal communication 

on students’ motivation in learning English, and the impact of teachers’ non-verbal 

communication on students’ motivation in learning English. 

The last chapter, which is chapter five, deals with conclusions and 

suggestions. Firstly, the conclusions of this study related to how teachers use verbal 

communications in English classes, how teachers use non-verbal communications 

in English classes, how is the impact of teachers’ verbal communications to 

motivate students in learning English, and how is the impact of teachers’ non-verbal 

communications on students’ motivation in learning English. Secondly, the 

suggestions of the study are presented for English language teachers or coaches, 

and for further researchers.  
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter describes review of previous studies, review of theoretical studies 

which contains of teachers’ competence pedagogically and communicatively in 

managing classroom especially English classes, the interaction in the classroom, 

the patterns of classroom interaction, verbal and non-verbal communication by 

teachers in classroom    and theoretical framework of the study. 

2.1. Review of Previous Studies 

This part discusses the development theory of teachers’ competences in 

communication, classroom interaction, verbal and non verbal communication used 

by teachers in EFL classroom, and students’ motivation. The various studies have 

been conducted focussing on teachers communicative competence, verbal and non 

verbal communication, and also motivation of the students particularly in EFL 

classroom. The writer has reviewed some studies about communicative 

competences of the teachers in EFL classroom interaction as the way to maintain 

the process of teaching and learning run well. Besides, the studies about verbal and 

non verbal communication in some levels of education also became the basic theory 

for this study because most the researchers stated that the applying of verbal and 

non verbal communication in classroom give the worthwhile effects in achieving 

students’ achievements.  

Various studies have been conducted focusing on teachers’ competence 

pedagogically and communicatively in managing classroom; especially English 
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classes (see e.g. Swanson, 2015; Ubaedilah & Hartono, 2016; Aimah et al., 2017; 

and Hartono et al., 2017). They stated that teacher’s’ competence in managing the 

classroom becomes a significant factor in the students’ comprehension, and further, 

in developing their competence. Those studies aimed to observe and give the 

evidence of the use lesson study in helping the teacher to have the other’s 

perspective, especially in the process of teaching to strengthen their strategies and 

classroom management. They believed that teachers’ competence was able to foster 

significant teaching skill to develop the quality of teaching and learning. Besides, 

they stated that the developing of training English model could enhance the 

teachers’ competence and teachers’ professional development. 

Focusing on the interaction in the classroom, Nugroho (2010) and 

Setianingrum et al. (2016) studied about the teacher and the students’ interaction 

during the process of teaching and learning. According to them, in communicative 

language teaching, interaction seems to be very important for language teachers 

since this is, in fact, the heart of communication and this is also what 

communication is all about. Through interaction, teachers are enabled to do various 

jobs for the success of their language teaching. Teaching language is not only a 

matter of transferring knowledge but this is also a matter of how to make students 

understand about using the target language correctly either actively or passively as 

what has been demanded by nowadays competitive era.  

 The patterns of classroom interaction are important because the teacher 

would know the classroom atmosphere and develop his teaching skill and method. 

Consequently, it aims to create the teaching and learning process more effective 
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and fun. Relating to the classroom interaction, Pujiastuti (2013) and Tay (2014) 

held studies about the classroom interaction in English for young learners and the 

use of body language in English teaching. The studies revealed some categories 

of teacher talk from the highest to the lowest frequency. In addition, Setiawati 

(2012) and Fitriati (2016) studied about teachers’ talk in classroom.The finding of 

the study also revealed the role of the teacher as the controller. It can be shown 

from the high percentage of giving direction, lecturing and asking question by 

which the teacher led the flow of interaction.  

In addition, some researchers conducted study about verbal responses and 

verbal politeness in some utterances (see e.g Fitriati et al., 2017; Mujiyanto, 

2017).The study aimed at exploring and examining English language teachers’ 

skills in questioning to enhance students verbal responses in EFL classes. The 

findings showed that the teachers used mostly four questioning strategies. The first 

teacher often applied decomposition strategy where the initial question was 

elaborated into some questions, while the second teacher tended to use repetition 

strategy. Moreover, teachers’ questioning skills is crucial to successfully make 

students engaged in the classroom interaction, enhance students’ verbal responses, 

and lead to the comprehension of the lesson. 

Some scholars also tried to combine between verbal languages and visual 

expressions or visual images in English textbooks. In teaching students especially 

for young learners, one of the biggest challenges faced by teachers is classroom 

management. The major reasons of the challenges were negative student attitudes 

and discipline. Based on those reasons, it is urgent to implement the physical and 
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psychosocial environments in managing English classes. In addition, they revealed 

that the implementation of physical environment in managing English classes for 

young learners was determined depending on the learning activities and the 

students’ need. There were also relations between physical and psychosocial 

environments in managing English classes for young learners to control students’ 

behaviour in the classroom because both of classroom management were beneficial 

to facilitate students in learning English. Besides, the relation between verbal and 

visual text in English textbooks would be dominantly by cultural dimension (see 

e.g. Saputra et al., 2016 and Farida et al., 2018). 

Besides focusing on teachers’ competences and classroom interaction, some 

studies also concerns on nonverbal communication. Many researchers focus on 

investigating nonverbal communication used by either the teacher or even the 

students. Houng (2002), Mohammed (2006), Haneef et al. (2014), Pan (2014), and 

Pundey (2017), their studies proved that teacher and students should know about 

the significance of nonverbal communication. The findings were nonverbal 

communication as an effective way to get the students’ attention in the classroom. 

Furthermore, teacher’s nonverbal messages inspire the students to participate 

during the lesson and nonverbal command helps the teacher to control the 

classroom.  

In addition, nonverbal communication also plays the important roles to 

improve English teaching. Nonverbal communication should be support with 

teacher skill and knowledge in English so students understand English and improve 

their communicative abilities. In this case, symbols and gestures belong to 
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nonverbal communication. These researchers proved that nonverbal 

communication plays more than 70% roles in the field of teaching. By using the in 

line between symbols or gestures and intentions by the teacher can motivated and 

facilitated students in learning. This statement also supported by some researchers 

(see e.g. Zeki, 2009; Bunglowala & Bunglowala, 2015; and Karim & 

Sotoudehnama, 2017). They revealed that it could motivate students in learning 

process when teachers use the non-verbal communication properly. Proper use of 

facial expression, body movement, eye contact, and others forms of nonverbal 

communication helps teachers to provide better understanding to the students in the 

achievement of their understanding. 

Ali (2011); Barry (2013); Kožić et al. (2013); Husna et al. (2015), and 

Bambaeeroo and Shokrpour (2017) conducted about nonverbal communication in 

the classroom. Based on their research, it indicates that the high amount of direct 

teacher’s talks affects the amount of student’s talks and teacher does almost her 

nonverbal communication to support her talk. The impact of the students’ nonverbal 

communication on success in teaching showed that there was a strong relationship 

among teacher’s nonverbal communication and the quality in teaching and learning. 

The more teacher uses nonverbal communication; students will get better progress 

on their result of learning. It is also found that teacher’s nonverbal communication 

skill brings positive change in students’ life because by employing good nonverbal 

communication it means teacher build good relationship to the students. It also will 

improve students’ ability in communication skill so the various classroom outcomes 
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such as student motivation, student satisfaction, and students learning can be 

achieved easily.  

Besides focusing on one of type of communication either verbal or only 

nonverbal communication, some researchers also gave more attention to study by 

combining verbal and nonverbal communication (see e.g. Hsu, 2006; Hsu & Roso, 

2006; Guerrero & Georgakopoulos, 2010; Liando, 2010; Roberts & Friedman, 

2013; Febvre & Allen, 2014; and Ballester, 2015). Their studies indicated that 

teachers’ verbal immediacy behaviours were positively correlated at a statistically 

significant level with students’ willingness to speak in English in English classes. 

Similarly, teachers’ nonverbal immediacy behaviours were statistically correlated 

with students’ willingness to speak English.  

However, teachers employing verbal immediacy behaviours accounted for 

more variance in students’ willingness to speak than did nonverbal immediacy or 

combining both verbal and nonverbal immediacy. The findings of the study 

reinforce the literature on the uniqueness of cultural implications for teachers’ 

verbal and nonverbal immediacy. Besides, nonverbal behaviours are significant 

predictors to students’ motivation for learning English. It is also suggested that 

students’ motivation for learning English is likely enhanced when the teacher 

utilizes the following behaviours: smile, gesture, has a relaxed body position, uses 

a variety of vocal expression, and uses a monotone voice while teaching.  

Construing the students’ motivation in learning English, some researchers 

also concerned on the media of learning based on the skills that the teacher wanted 
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to achieve (see e.g. Seo, 2011; Rizki et al., 2013; Rofi’i et al., 2014; Kusdianang & 

Bharati, 2016; Samsudin & Sukrisno, 2016; and Apriliyanti et al., 2018). Some of 

them tried to use picture games and storytelling to know the students’ achievement 

in learning vocabulary and speaking ability. The results showed, the students felt 

difficulty in receiving lesson material that taught by teacher because lack of 

vocabulary mastery, and students’ motivation were still low. Besides, they also 

analyse the cultural elements and cultural types in textbooks to motivate students 

in learning. By applying picture games, storytelling, and cultural elements in 

textbook, it was to reduce the problems faced by students in learning, to improve 

motivation, and to improve students’ achievement in learning English as foreign 

language.  

Before implementing some media in learning, motivations strategies are 

important to know in order to improve students’ motivation, the uderstanding about 

motivation theories, the key factors of motivation, the role of motivation (see e.g. 

Keblawi, nd; Schmidt et al., nd; Wimolmes, nd; Henning, 2009; Dailey, 2009; 

Ghenghesh, 2010; Mahadi & Jafari, 2012; Zaman, 2015; Vibulphol, 2016; and 

Gopalan et al., 2017). They stated that for the last 50 years, linguists have been 

trying to answer this question by determining what motivational factors encourage 

an individual to learn a foreign language. Motivation apparently is a vital 

component to learn an L2 and some consider it one of the most essential factors for 

learning a foreign language. Therefore, the question has moved from whether 

motivation is a key factor for learning a foreign language to what creates 

motivation, and how teachers can nurture it in their students and classrooms. 
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In addition, some researchers such as Veronica (nd), Qashoa (2006), 

Tamimi and Shuib (2009), Ghazvini and Khajerpour (2011), Leal (2012), Long and 

Chen (2013), and Ahmed (2015), also studied about motivation among learners in 

various levels of education. They revealed that levels of education can affect the 

choosing of media of learning. On the other hand, some scholars focused on both 

low and high motivations (see e.g. Velez & Cano, 2008; Indriati & Rukmini, 2016). 

They stated that between teacher immediacy and student motivation get some result 

that verbal and nonverbal behaviours of a course instructor may be related to certain 

aspects of student motivation. Student will have a greater likelihood emotionally 

and cognitively engaging in a course when the instructor demonstrates verbal and 

nonverbal immediacy.  

2.2. Review of Theoretical Studies 

This review of theoretical background gives explanation about some theories 

related to the study. It is about (1) teachers’ verbal communication, (2) teachers’ 

non-verbal communication, (3) motivation in learning English. 

2.2.1 Teachers’ Verbal Communication 

Teachers’ verbal communications in this study also means as teachers talks. 

According to Sinclair and Brazil (1985), there are three phases in most interaction 

occur. The phase called as “IRF” in which three moves would be involved: an 

initiating move (I), a responding move(R) and a follow up move (F). It is referred 

as the basic structure of exchange that takes place in every process of imparting 

knowledge, especially in language classes. Because this study focuses on teacher 
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talk, the phase will be observed as the main data on two phases that moves come 

from the teacher, those phases are initiating moves and follow up moves that each 

phase consists of teacher talk in different types. The following framework of teacher 

talk is used as guidance for observation and interview for this study. 

Table 2.1 
Framework of teacher talk according to Sinclair and Brazil (1985) 

 

 

 

Interaction 

 

Initiation 

Questioning 

Invitation 

Direction 

 

 

Follow-up 

 

 

To no and 
incorrect answer 

Inform 

Prompt 

Encouragement 

Criticizing 

Ignoring 

To correct 
answer 

Acknowledgement 

Comment 

 

a. Question 

Question is a request for information and it is the commonest and most 

straightforward way to make students to talk in the class according to classroom 

observation. An example when the teacher asks the student “On which paragraph 

you can find the answer?” 

b. Invitation 

Invitation means that teacher uses the presiding languages, act as chairperson or a 

host, or uses imperative and interrogative sentences to ask students to do some 
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activities. Example: “would you like to present your group discussion result in front 

of the class?” 

c. Direction 

Direction means an authoritative direction to obey or an order of the teacher. 

Example: “discuss this with your group for twenty minutes, and then you may 

present it in front of other group.” 

d. Inform 

Informing is a direct way to help students realize their mistake. It involves the 

provisions of explicit information about the linguistic from that perceived as the 

problem. Example: “you can give an example here.” 

e. Prompt 

Prompt is an attempt to get the participant produce the correct answer by the use of 

a clue to indicate the location and/or nature of the error, or requesting the student 

to make a clarification of what he has just said. Example: “are you sure this is the 

right answer to choose?” 

f. Encouragement 

Encouragement is an act of inspiring with hope, courage, or confidence, the 

behaviour of heartening. Example: “don’t worry about right or true, just tell us 

what your opinion”. 
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g. Criticizing 

Criticizing is an act of comment on students’ incorrect response severely. Example: 

“you’d better to pay more attention to the lesson, OK?” 

h. Ignoring 

Ignoring refers to the situation where he/she pays no attention to students’ mistake 

or turns to another student when the first one cannot give an answer. Example: “who 

wants to answer the question?” 

i. Comment 

Comments of some kinds is given by the teacher sometimes to encourage the 

students providing the answer, and sometimes to let others notice what is given by 

the students, and sometimes to encourage others as well. Example: “very good, for 

another student you can notice it in your note book!” 

j. Acknowledgement 

Acknowledgement refers to the very brief feedback from the teacher in response to 

correct answer. Example: “that’s good!” 

2.2.2 Teacher’s Non-Verbal Communication 

According to Wang and Loewen (2015), there are five categories of nonverbal 

behaviours of teachers in the classroom. Those are hand gestures, head movements, 

affect displays, and emblems. The categories defined as the following: 

 



24 
 

 
 

a. Hand Gestures 

Hand gestures divided into four gestures. There are iconic gestures, metaphoric 

gestures, deictic gestures and beat gestures.  

1. Iconic gestures  

Iconic gestures are gestures when the speakers use the hands and or arms to 

represent the actual forms of objects and/or actions that are closely related 

to the semantic contents of the utterance. Example: when teacher ask the 

students to open the book, teacher move his hand as if he were opening the 

book. 

2. Metaphoric Gestures 

Metaphoric Gestures happen when the speakers use the hand and/or arms to 

show the images of abstract concepts and/or ideas rather than the actual 

form of objects and/or actions shown by iconic gestures. Example: teacher 

show her thumb up to give comment that her students answer is good. 

3. Deictic Gestures 

Deictic gesture is an act when the speakers point to something or someone 

with the finger or the palm of the hand, representing both concrete and 

abstract entities. Example: teacher pointed to the sentence that is written in 

the whiteboard before explain the structure. 

4. Beat Gestures 
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Beat gestures are speakers move the hand with a rhythmical pulse. 

Typically, a beat gesture is a simple flick of the hand or movement of fingers 

up and down or back and forth, following the stress peaks of speech. 

Example: teacher move her hand up and down to warm the students to read 

the text with intonation. 

b. Head movements 

Head movement are speakers display head movements such as nodding, head 

shaking, or tilting the head to one side; these movements can be regarded as 

extensions of hand gestures. Teachers are nodding their head to show their 

agreement to the students’ answer.  

c. Affect displays 

Affect displays are speakers reveal emotions such as happiness, fear, sadness, 

anger, distraction, and interest, especially through facial expression. For example, 

teacher gives big smile to the students when the students answer is good. 

d. Emblems 

Emblems are speakers display nonverbal acts that understood by all members of the 

same cultural group. For example, putting the palm next to the ear means, “I cannot 

hear you” in Japan, and forming a circle with the thumb and index finger means 

“OK” in Western cultures. However, many emblems, especially Western ones, are 

intercultural, and Japanese people often use the OK emblem as well. 
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2.2.3 Motivation in Learning English  

According to Dorneyi(2001) motivation  is  one  of  the  major  individual  difference  

variables  that  has  proved  to  have significant  impact  on  the  language  learning  

success. Furthermore, Dörnyei & Chan (2013) sum up the L2 motivational Self 

System draws the attention to three primary sources of the motivation to learn an 

L2: (a) the learners’ internal desire to become an effective L2 user, (b) social 

pressures coming from the learner’s environment to master the L2, and (c) the actual 

experience of being engaged in the L2 learning process. 

 Since this research focuses on how teachers motivate their students, the 

framework is a more appropriate model for gathering research data in the present 

study. Dornyei (1998:131) suggested "Ten Commandments for Motivating 

Language Learners”. They suggests setting a personal example with your own 

behaviour, creating a pleasant, relaxed atmosphere in the classroom, developing a 

good relationship with the learners, increasing the learner's linguistic self-

confidence, set a personal example with your own behavior, make the language 

classes interesting, promote learner autonomy, personalize the learning process, 

increase the learners’ goal orientedness and familiarizing learners with the target 

language culture. 

2.3. Theoretical Framework 

In this study, the writer used the recording of teachers’ verbal or teacher talk and 

non-verbal communication in English classroom as the main source of data. 

Teachers verbal communications will be analysed based on Sinclair and Brazil 
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(1985) and teachers’ nonverbal communication proposed by Wang and Loewen 

(2015). From the recording, observation, interview, and questionnaire about 

teacher’s verbal and nonverbal communication, it analysed how they use and how 

the effects of teachers’ verbal and non-verbal communication on students’ 

motivation in English classes. The theoretical framework of this study is displayed 

in Figure 2.1. 

 

 

  

 

  

    

 

 

 

  

 

Figure 2.1 

Theoretical Framework of the Present Study 
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CHAPTER III 

RESEARCH METHODOLOGY 

This chapter discusses research assumptions, types of data, research instruments, 

roles of the researcher, unit of analysis, procedures of analyzing data, technique of 

reporting data, and triangulation. 

3.1 Research Assumptions 

The writer assumed that teachers do not only use the verbal communications but 

also non-verbal communications in English classes. Another assumption that 

teachers’ verbal and nonverbal communications in English classroom interaction 

impacts to students’ motivation in learning English. By using Sinclair and Brazil 

(1985) about teachers’ verbal communication in English class and teachers’ 

nonverbal communication proposed by Wang and Loewen (2015), the writer 

attempted to make sure the assumption that  teacher’s verbal and nonverbal 

communications impact on students’ motivation in learning English. 

3.2 Research Approach 

This study is a qualitative case study. According to Creswell (2012), in a qualitative 

case study, we identify the participant and site on purposeful sampling. It can help 

us to understand our central phenomenon, gain access to these individuals and sites 

by obtaining permissions, consider what types of information will be the best 

answer for the research question, design instrument for collecting and recording the 

information, and administer the data collection with special attention that may arise. 

For the access, this study held in a junior high school in Semarang. The participants 
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were three English teachers and three classes of eight years students. The 

information collected from the observation, teachers and students answer from 

interviews were held in focus group interview after showing some recording. 

3.3 Subject and Object of The Study 

The subject of this study were three teachers from junior high school in Semarang 

who teach the eight year students in the academic year of 2018/2019. The objects 

of this study were the verbal and non-verbal communications in English classes. 

3.4 Research Instruments 

The instruments were applied to gain the data from observing through video 

recordings , questionaire and interviews. 

a) Used the table of teachers’ verbal communication to analyse teachers’ verbal 

communication  times (see appendix 1). 

b) Used the table of teachers’ non-verbal communication to analyse teachers’ 

non-verbal communication  times (see appendix 2). 

c) Used questionaire and interview to know the impact of teachers’ verbal 

communication on students’ motvation in learning English (see appendix 3). 

d) Used questionaire and interview to know the impact of teachers’ non-verbal 

communication on students’ motvation in learning English (see appendix 4). 

3.5 Roles of the Researcher 

The writer was the data recorder, the interviewer and the data analyst. 

a) Data Recorder  
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Cresswell (2012) stated that the data collection process includes setting the 

boundaries for the study, collecting information through unstructured or semi-

structured observations and interviews, documents, and visual materials, as well as 

establishing the protocol for recording information. In this case, the writer collected 

the teacher’s verbal and nonverbal communication as data from interaction between 

teacher and students in English classroom. 

b) Interviewer 

This research carried out by descriptive qualitative case study research design, 

through which the researcher focuses on in depth study of smaller samples. 

According to Dougherty (as cited in Baum, 2002), qualitative methodology is a 

method in which the researcher does not involve measurements or statistic but 

focused on is people’s own thought, feelings, opinion, beliefs and perception. The 

purpose of this method is to describe some important qualities of social 

phenomenon. As stated in objective of the study, this study aimed to describe 

teacher verbal based on Sinclair and Brazil (1982) and teachers’ nonverbal 

communication based on Wang and Loewen (2015). Based on the purpose to 

analyze classroom interaction, qualitative research method is considered as the 

appropriate one to use in this study. Since qualitative research based on the 

principle that social life is inherently complex. This is in line with Stake (2010) 

defined that the characteristics of qualitative research, which are situational, 

interpretive, and its contexts are described in detail. 
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Moreover, according to Baxterand Jack (2008), qualitative case study is an 

approach to research that facilitates exploration of a phenomenon within its context 

using a variety of data sources. They also argued that it ensures that the issue is not 

explored through one lens, but rather a variety of lenses that allows for multiple 

facets of the phenomenon to be revealed and understood. From the result of 

interviewing the teacher and the students, I hope to get more information about the use 

of teacher’s verbal and nonverbal communication in English classroom. From the result 

of interviewing the students, it is hoped to get more information how teacher’s verbal 

and nonverbal communication give impact to students’ motivation in learning English. 

c) Data analyst 

According to Creswell (2012), data analysis and interpretation involves preparing 

the data for analysis, moving deeper and deeper into understanding the data, 

representing the data, and making an interpretation of the larger meaning of the 

data. In this study, the writer analysed teacher’s verbal and nonverbal 

communication based on data from the video recording of English classroom 

interaction by coding, analyzing, and writing the finding as narrative.  

3.6 Unit of Analysis 

The unit of analysis in this study are teachers’ talks, teachers’ nonverbal behaviours 

in English classes and students’ motivation in learning English. Based on Sinclair 

and Brazil (1980), there are some categories of teacher talk that can be analysed 

inside the initiation move consists of question, invitation, direction and follow up 

move, prompt, encouragement, criticizing, ignoring, acknowledgement, comment 
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for in every exchange of English classes. The unit of nonverbal communication will 

be analysed based on Wang and Loewen (2015) which consists of hand gestures 

(iconic, metaphoric, deictic gestures, beat gestures), head movements, affect 

display, and emblems.  

The students’ motivation in learning English will be identify by using some 

principles proposed by Dorneyi (2001) that in motivating students in learning 

English teachers should practice some motivational teaching practice that consist 

of suggests setting a personal example with your own behaviour, creating a 

pleasant, relaxed atmosphere in the classroom, developing a good relationship with 

the learners, increasing the learner's linguistic self-confidence, set a personal 

example with your own behavior, make the language classes interesting, promote 

learner autonomy, personalize the learning process, increase the learners’ goal 

orientedness and familiarizing learners with the target language culture. 

3.7 Procedures of Analysing Data 

There are some procedures in analysing data as follows: 

a) Organizing and preparing the data for analysis 

This study purposed to analyse and describe the influence of teacher talk categories 

that mostly used in classroom, on learner talk, as a part of classroom interaction.  

According to Gillham (2000), regarding qualitative research design, it is suitable to 

use video record, since qualitative methods focus primarily on the evidences, such 

as what people tell you or what people do, so they can lead to the understanding of 

what is going on. Additionally, Stake (2010) stated the researcher uses this 
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technique because through observation data the researcher could see, hear or feel 

about who, what, when, where and why particular phenomenon happen, and relate 

them to the research questions. The primary intent of this observation is to 

investigate how actually teacher delivers the lessons through her language, and 

which categories of teacher talk it is included. In this case, observation is conducted 

in order to know every single part of the learning process, particularly when the 

teacher interacts with the students in the learning activities. Furthermore, it is also 

expected to know teacher’s nonverbal language delivery through the learning 

process. 

b) Coding and Analysing the Data 

After the data of videotaping is completely transcribed, it was encoded into the 

categories of teacher verbal communication based on Sinclair and Brazil (1980) 

and teacher nonverbal communication based on Wang and Loewen (2015). 

Alwasilah (2002) proposed coding and analysing the data help the researcher in: 

(1) identifying a phenomenon, (2) counting the frequency of a phenomenon, (3) 

showing the relation of code frequency within culmination of findings, (4) 

arranging the categorization and sub-categorization. Every teacher’s immediacy 

should be classified based on the number of the teacher verbal and nonverbal 

communication as follows: 
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Table 3.1 
Framework of teacher talk according to Sinclair and Brazil (1985)       

 

 

 

Interaction 

 

initiation 

Questioning 

Invitation 

Direction 

 

 

 

Follow-up 

 

 

To no and 
incorrect answer 

Inform 

Prompt 

Encouragement 

Criticizing 

Ignoring 

Acknowledgement 

To correct 
answer 

Comment 

 
Table 3.2 

Framework of teacher non-verbal communication according to Wang and Loewen 
(2015) 

 

Hand gestures 

Iconic gestures 
Metaphoric gestures 

Deictic gestures 
Beat gestures 

Head movements 
Affect display 
Emblems 

 

After coding process finishes, then will be continuing with analysing the data from 

the result of open-ended interviewing the participants. 

c) Describing the data 

From the coding and analysing result, the writer described the result into detailed 

information about categories or themes that are analysed. In this study, the 

researcher will describe the use of teachers’ verbal communication or teachers’ 
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talks and teachers’ nonverbal communication in English classroom and its impact 

on students’ motivation in learning English. 

d) Interpreting the data 

By interpreting the data, the result can be used to confirm the past information or 

diverge it. The writer might describe how the narrative outcome compares with 

theories and the general literature on the topic. In the other hand, from teachers’ 

talk and teachers’ nonverbal communication during English classes, it was useful 

to confirm whether the use of verbal and nonverbal communication enhance the 

students’ motivation in learning English, especially for junior high school level. 

3.8 Technique of Reporting Data 

The result of the study presented in descriptive or narrative form. The writer 

classified the result of analysis in order to answer the research question and divided 

the point into four parts as follows: 

a) The utterances of teacher’s verbal communication in English classes are to 

know the use of each category of teacher verbal communication or teachers 

talks. 

b) The behaviour of teacher’s nonverbal communication in English classes are 

to know the use of each category of teacher nonverbal communication. 

c) The perception and response of the students in English classes about their 

teacher verbal communication are to know the impact of teacher verbal 

communication in enhancing their motivation in learning English. 
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d) The perception and response of the students in the English classes about 

their teacher nonverbal communication are to know the impact of teachers’ 

nonverbal communication in enhancing their motivation in learning 

English. 

3.9 Triangulation  

This study  used methodological triangulation where the data accuated more than 

one method to gather data. This kind of triangulation using more than one method 

to gather data.The data were collected with the same method in two times, in the 

first semester by one by one interview, observation and questionaire. The second 

semester by focusing group discussion with the same interview list and the same 

questionaire.   
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

This chapter reports the findings of the data analysis and the discussions of the 

research findings. As the writer explained in the first chapter, the objectives of this 

study are to explain the use of teacher’s verbal communications in English classes, 

to explain the use of teacher’s non-verbal communications in English classes, to 

explain the impacts of teacher’s verbal communications on students’ motivation in 

learning English, to explain the impacts of teacher’s nonverbal communications on 

students’ motivation in learning English. Therefore, the section in this chapter 

follows the statement of the objectives of the study. 

In this study, there are four main findings and discussions to answer the 

research question, i. e. the use of teachers’ verbal communications in English 

classes, the use of teachers’ non-verbal communications in English classes, the 

impacts of teachers’ verbal communications on students’ motivation in learning 

English, and the impacts of teachers’ non-verbal communications on students’ 

motivation in learning English. 

4.1 . FINDING 

The findings consist of the example of verbal communications by English teachers,  

the example of non-verbal communications by English teachers, the impact of 

teachers’ verbal and non-verbal communications on students’ motivation in 

learning English. 
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4.1.1.The use of teachers’ verbal communications in English classes 

In this study, the use of teachers’ verbal communications in English classes is 

explained in two forms, the examples of teachers’ verbal communications and the 

functions. 

a) Questioning 

According to Newton (2013), questioning is a strategy that has the potential to 

support students of all ages as they relate facts, construct meanings, satisfy their 

curiosity, make decision, solve problems to build and change their mental 

models of the world in which they live. 

From the observation of teaching and learning process in English class 

by the teachers. There are some utterances and the functions of questioning  that 

are used by the teahers in English classes. 

There were some questionings used by Mrs. Dwi in teaching and learning 

process. The instance of the questioning is displayed in extract 1: 

Extract 1 

What have you learned on last meeting? Have you learned about “will”? 

The example above shows that the teacher utters some questions to review and 

summarize the previous lesson. Besides, to start teaching and learning process, a 

teacher needs to check students’ knowledge by using some questioning.   
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Extract 2 

Are you with me? 

Teacher uses the extract 2 to make sure that students focus on teaching and learning 

process and to gain students’ attention.  

Extract 3 

Do you understand? Do you have question? 

Teacher used in extract 3 used to check students’ understanding, to enable 

students’ in asking questions, and to clarify their comprehension.  

There were some questionings used by Mr. Yulis in teaching and learning 

process. The instance of the questioning is displayed in these extracts: 

Extract 4 

How is your life? 

By using extract 4 in the teaching and learning process, teacher needs to open the 

class by asking the students’ condition or to melted the class atmosphere.  

Extract 5 

What is your name? 

Teacher uses the extract 5  to nurture insight by expossing new relationships with 

his/her students. 
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Extract 6 

What have you learned? 

That utterance was used to review and encourage students’ reflection about what 

have been they learned. 

There were some questionings used by Mr. Kusumo in teaching and learning 

process. The instance of the questioning is displayed in the extracts: 

Extract 7 

Have you found it? Are you ready? 

In extract 7,teacher start teaching and learning process, teacher needs to check 

students’ preparation in order to get the good result.  

Extract 8 

What about you? Do you love your father? Do you love your mother? 

Teacher uses the extract 8 to stimulate students’ thinking. In this case, by giving 

more questions, teacher knew about students’ comprehension or knowledge.  

Extract 9 

Who wants to present your group result? 

Extract 9 was used to invite students in taking part during the lesson so the target 

of curriculum will be reached up.  
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b) Invitation  

Based on the observation and the interview, there are some utterances used by the 

teachers during the English classes and it’s functions, those are as below: 

 There were some invitations used by Mrs. Dwi in teaching and learning 

process. The instance of the invitation is displayed in Extract 10. 

Extract 10 

Please lead the class to pray  

In extract 10 the teacher start teaching and learning process, teacher needs to invite 

students in this case the captain of the classroom in leading his/her friends to pray.  

Extract 11 

Other please? Can you find other verbs? 

The teacher uses verbal in extract 11 to give more opportunities to the students in 

expressing their idea. The teacher should engage all the students to act in the 

teaching and learning process. 

Extract 12 

Ok everybody, listen and repeat after me, please! 

Teacher used that utterance in extract 12 in order to give the instruction to the 

students. 

There were some invitations used by Mr. Yulis in teaching and learning process. 

The instance of the invitation is displayed in these extracts: 
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Extract 13 

Come on everyone in the behind, come on another listen 

In teaching and learning process, teacher needs to calm down the students. Besides, 

teacher used some utterances to get the students’ attention or they can focus on 

every step in the classroom. 

Extract 14 

Who’s next? 

The teacher in extract 14 wants all the students should get the same chance in 

teaching and learning process. In the other hand, teacher needs to invite the 

students to get turn in order to be active in the classroom.  

Extract 15 

please stand up based on your group! 

In extract 15  the teacher try to discipline the students and to build their 

cooperation in teamwork. 

There were some questionings used by Mr. Kusumo in teaching and learning 

process. The instance of the invitation is displayed in these extracts: 

Extract 16 

Let’s read the greeting card together ! 

One way to make students active in the classroom is by inviting them to do an 

activity such as asking them to read a text. In this case, teacher used  utterance in 
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extract 16  to ask the students for doing or reading a text. 

Extract 17 

You rewrite it down but please different picture 

A good teacher should invite not only the active students but the passive students 

also in doing activities in the classroom. By inviting the students to rewrite 

different picture, it means teacher wants all the students to take part in teaching 

and learning process. 

Extract 18 

Very good. Applause to Daeren and group three (students applause sound) 

In Extract 18, the teacher try to give appreciation for the students’ achievement.  

c) Direction 

Based on the observation and the interview, some directions were given by the 

teachers to the students during the classes with some reasons or functions. Those 

are below: 

There were some directions used by Mrs. Dwi in teaching and learning process. 

The instance of the direction is displayed in these extracts: 

Extract 19 

Ok, before we start our material, so we have to review or recall your memories 

about the previous meeting 

In extract 19, the teacher needs to tell the students to memorize the last meeting 
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lesson, before continue the lesson. 

Extract 20 

Now, I will devide you into six groups, no, seven groups, sorry. So you have 

to count one till seven. Said one, Said one, Said one. 

In extract 20, teacher uses the utterances above to instruct the students in order to 

make groups.   

Extract 21 

I will give you sign to think, then you think, then I will say a word ,you will rise 

hand and answer. 

In teaching and learning process, teacher needs to explain about the steps of 

learning. So the students can engage themselves in active way. So, by using the 

utterances in extract 21 above, teacher was to tell the students about the step of 

learning 

There were some directions used by Mr. Yulis in teaching and learning process. 

The instance of the direction is displayed as follows: 

Extract  22 

I will read the text and then you will repeat after me 

Teacher needs to engage the students in every step of learning. In extract 22, 

teacher asks students to repeat what teacher said. 
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Extract 23 

Who’s next? 

The teacher in extract 23  give all the students the same chance in teaching and 

learning process. In the other hand, teacher needs to invite the students to get turn 

in order to be active in the classroom.  

Extract 24 

please stand up based on your group! 

Extract 24 was used to discipline the students and to build their cooperation in 

teamwork. 

There were some directions used by Mr. Kusumo in teaching and learning 

process. The instance of the direction is displayed in these extract: 

Extract 25 

You can also find this greeting card on your book on page sixty seven. Page 

sixty seven 

In extract 25, teacher explained to the students about the directions of 

lesson/material.  

Extract 26 

You can say, yes, If there is pray or wish, if there is yes, you say yes. If there 

is not available you can say no. 

To make instructions clear, teacher needs to inform the students about the steps of 
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learning. By using utterance in extract 26, teacher wants to explain the next step 

of the process of learning. 

Extract 27 

On your book. You do need put it into a piece of paper. 

In extract 27 the teacher  purposed to explain the way to the students in doing a 

task.  

d) Inform 

After the observation and the interview, it can be concluded that there are some 

utterances and functions used by the teachers during the English classes are: 

There were some informs used by Mrs. Dwi in teaching and learning process. 

The instance of inform is displayed as follows: 

Extract 28 

Read this  now, and this one know 

One of the additional skills in English is pronunciation. So, it is important for 

teacher to teach that skill. By using the utterance in extract 28, teacher tries to 

correct students’ pronunciation.  

Extract 29 

Verb one, and then plus verb one, and then plus 

Teacher uses the utterance in extract 29 to correct students’ sentences.    
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Extract 30 

You mention should and should not based on the situation 

In teaching and learning process, teacher needs to correct students’ understanding 

about the use of should and should not.  

There were some informs used by Mr. Yulis in teaching and learning process. 

The instance of inform is displayed in these extract : 

Extract 30 

beside has and can not, another else? 

In teaching and learning process, teacher should give the same chance to all 

students. By using that utterance, teacher wants to get other students’ opinion. 

Extract 31 

You should meet me and your friend in English 

One way to improve a language is by practising. By using utterance in Extract 31 

 teacher encourages students to use English more. 

Extract 32 

if you use should you use verb one 

That utterance in extract 32 was used to remind students’ mistake then teacher 

should correct it.  

There were some informs used by Mr. Kusumo in teaching and learning process. 
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The instance of inform is displayed as follows: 

Extract 33 

Today, we are going to learn about greeting card 

In eextract 33, teacher informs the students about the material in that day.  

Extract 34 

You can also find this greeting card on your book on page sixty-eight. You can 

also find this greeting card on your book on page sixty-eight. 

Sometimes, teacher should repeat an utterance to make sure that the students 

understand well about the points. In this case, teacher used utterance in extract 34 

 to give deep information to the students.  

Extract 35 

If you say it, your mother will cry, that you love her 

Extract 35was used to entertain the students as ice breking. 

e) Prompt 

There was a prompt used by Mrs. Dwi in teaching and learning process. The 

instance of the prompt is displayed as follows: 

Extract 36 

Depend on the subject, what subject? and should not 

In extract 36, teacher gives clue to students’ answer and to give clue to students 
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to identify by their own whether their answer is right or wrong. 

There was a prompt used by Mr. Yulis in teaching and learning process. The 

instance of the prompt is displayed in these extracts. 

Extract 37 

Swim or swimming 

In extract 37, teacher gives clue in correcting students answer to know the form 

of a vocabulary. 

There was no prompt used by Mr. Kusumo in teaching and learning process.  

This are some utterances that, Mr.Yulis said to prompt the students during the 

English class, those are: 

Extract 38 

If you say it, your mother will cry, that you love her 

That utterance in extract 38 was used to entertain the students as ice breking, so 

the students will not get bored during the lesson. 

f) Inform 

After the observation and the interview,it can be concluded that there are some 

utterances and functions used by the teachers to inform the students during the 

English classes are: 

Inform by Mrs.Dwi during the English class showed in theses extracts: 
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Extract 39 

Read this  now, and this one know 

 Through the interview Mrs. Dwi answered that the utterance in extract 39 

 said to correct students’ pronunciations. 

Extract 40 

Verb one, and then plus Verb one, and then plus 

Second utterance in extract 40, Mrs. Dwi’s inform use to corret students’ 

sentences. 

Extract 41 

You mention “should and should not” based on the situstion 

In extract 41, Mrs. Dwi try to inform  use to correct students’ understanding 

about the use of should and should not. 

Here are some utterances by Mr. Yulis that inform the students during the 

English lesson: 

Extract 42 

beside has and can not, another else? 

 Mr. Yulis uttered the sentence in extract 42 to get others students opinion, so 

the students more active during the English class. 
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Extract 43 

You should meet me and your friend in English 

 Through the utterance extract 43 in  Mr. Yulis  try to encourage the students to 

use more English in class. 

Extract 44 

if you use “should” you use verb one 

Mr. Yulis want to correct the students’ mistake through the sentence. 

Here are some utterance by Mr.Kusumo to inform  the students in English class. 

Extract 45 

Today, we are going to learn about greeting card 

To open the class by introduce the material Mr. Kusumo said the utterance in 

extract 45. 

Extract 46 

I would like to tell you the objective of our study. 

Mr. Kusumo said the sentence in extract 46 to tell students the objective of the 

study. 

Extract 47 

I have a picture here 

In extract 47, the teacher try to show the students the media used for learning 
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process Mr Kusumo try to get the students focus by said the utterance. 

g) Prompt 

Extract 48 

depend on the subject, what subject? 

The purpose of Mrs. Dwi by saying the prompt in extract 48  to give clue to 

students’ answer. 

Extract 49 

should not? 

By saying the utterance in extract 47,  Mrs. Dwi  give clue to students to identify 

by their own whether their answer is right or wrong. 

While Mr. Yulis only said one prompt, the prompt is:  

Extract 50 

Swim or swimming 

It is used to give clue in correcting students answer to know the form of a 

vocabulary. 

While Mr. Kusumo said no prompt in his class. 

h) Encouragement 

Mrs. Dwi  said some encouragements, those are: 
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Extract 51 

Ok, let’s try 

The functions of Mrs. Dwi say the encouragement is to make the students 

confidents to try to make a sentence related to the materials. 

Extract 52 

you are a smart students 

According to Mrs. Dwi’s objective by said the utterance is to appreciate the 

students. 

Extract 53 

I will help you 

The utterance in extract 53 said by Mrs. Dwi is said to help the students to be 

more active in participating  

There is no encouragement used by Mr. Yulis during his class. 

The encouragements used by Mr. Kusumo are : 

Extract 54 

then you can do it start from today when we go home after school so let us say 

it 

The purpose of Mr. Kusumo said encouragement in extract 54 to the students is 

to give the real example for the students to apply the materials in daily activities. 
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Extract 55 

If you make mistake it is okay. No problem 

In Extract 55, the teacher make the students comfort to express their idea, 

whether it is wrong answer. 

i) Criticizing 

The criticizing used by Mrs. Dwi during the class are 

Extract 56 

please listen and repeat after me 

The purpose in extract 56 , Mrs. Dwi  to criticized the students is getting 

students’ attention. 

Extract 57 

do not throw the rubbish under the table 

Mrs. Dwi said the utterance in extract 57 to advice the students, the criticz is 

useful for the students. 

Extract 58  

Oke everybody, sit down please 

Mrs. Dwi said the utterance in extract 58  to control the class. 

Mr.Yulis uses Indonesian language in criticizing the students during the class, 

those are : 
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Extract 59 

Yang belakang perhatikan 

 Mr. Yulis critics the students to be quite, so they wouln not disturb the class. 

Extract 60 

yang nggak ngomong nanti maju kedepan 

Mr. Yulis said the utterance in extract 60 to make another students more active. 

Extract 61 

 yang lain dengarin ya, jangan ngomong sendiri 

The utterance in extract 61 was used to make the students focus to the lesson. 

j) Ignoring  

There were no ignoring utterances by the teachers in English classes. 

k) Acknowledgement 

There is no acknowledgement said by Mrs. Dwi and Mr. Kusumo during the 

class. There is only one utterance that showed by the teacher acknowledgement 

by Mr. Yulis during the English class, which is ok and good. The function is to 

appreciate the students to motivate them in the class. 

Extract 62 

OK,good 

 In Extract 62, the teacher wants to appreciate the students’ effort. 
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l) Comment  

 Only one teacher gave one comment during the class by saying “You should 

clean your classroom” with the purpose to make them care to the environment. Mr. 

Yulis gave no comment to his students during the English class. Moreover, Mr. 

Kusumo gave no comment to his students during the English class. 

4.1.2.The Use of teachers’ non-verbal communication in English classes 

The second objective of this study is to explain the use of teacher’s nonverbal 

communications in English classes. In order to achieve the goal, some findings of 

the use of non-verbal communication in English classes by the teachers are known 

after observing the English teaching and learning process in English classes.  

 The result of teachers’ non-verbal communication in English classes is 

from the interview of the students as the participant after showed them the video 

of teaching and learning that they have followed with their English teachers. Those 

results conveyed the most showed non-verbal communication by their English 

teachers as below. 

a) Hand gestures 

According to Goldin and Meadow (2003), there are some hand gestures that often 

used by the teacher during the class, those are iconic gestures, metaphoric gestures, 

deictic gestures and beat gestures. They stated that iconic represent body 

movements, movements of objects or people in space, and shapes of objects or 

people, usually do so concretely and relatively transparently. Metaphoric gestures 

are very similar to iconic gestures but it is used to explained abstract concepts 
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rather than concrete objects, for instance to explain the symbol of an idea or 

concept or an opinion. Deictic gestures refer to things by pointing with the hand, 

the finger, the palm, etc. They can concrete pointing to someone, something or 

somewhere. Finally, beats are rhythmic hand movements that have no semantic 

connection to the speech they accompany. They are used to stress important words 

or phrases. A typical beat would be a flick of finger or clap of the hand. McNeill 

(1992) explains that thing distinguish beats from other gestures is that it has two 

movements phases in or out, up and down, etc.  

Based on the interview, there are some teachers’ hand movements done by 

the teachers’ are pointed at the student, pointed the whiteboard, clap her hand, 

pointed the answer, pointed the picture, lift up his shoulders, open and close the 

book, touch the students’ shoulder, shake hand, looking the watch, and shaking 

hands. It showed in the table bellow 

4.1. The Hand Gestures in English Class by Mrs.Dwi 

No 
Teachers’ non-verbal 

communication 
during English class 

Movement Meaning 

1 

 

Hand Gestures   

a. Iconic gestures 1. Use her hand to 
open  

2. Close the book 

1. To encourage the 
students to open the 
book immediately 

2. To tell the students 
about the next step. 

b. Metaphoric gestures - - 

c. Deictic gestures 1.Pointed at student 

2.Pointed the 
picture 

1.To give chance to the 
students to participate 
during the class. 
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3. Pointed the 
answer 

2.To give point to the 
certain picture that is 
related to the material. 

3. To give point that is 
discussed 

 

d. Beat gestures - - 

 

 

4.2. The Hand Gestures in English Class by Mr. Yulis 

No 

Teachers’ non-verbal 

communication 

during English class 

Movement Meaning 

1 

 

Hand Gestures   

a. Iconic gestures 1. Looking at the 
watch 

2. Put the finger in 
front of the lips 

3. Cross the hand 

1. To give the time 
limitation while the 
students try to finish the 
assignment. 

2. To ask the students to 
keep silent. 

3. To tell the students 
that something done by 
the students are wrong. 

 b. Metaphoric gestures  Clap his hand To ask the students’ 
attention. 

c. Deictic gestures  Employing palm 
hand 

To support teachers 
explanation more 
interactive. 

d. Beat gestures - - 

 

4.3. The Hand Gestures in English Class by Mr. Kusmo  
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No 

Teachers’ non-

verbal 

communication 

during English class 

Movement Meaning 

1 

 

Hand Gestures   

a. Iconic gestures 1. raising hand 1. To explaine to the 
students about good 
habit if they want to ask 
or answer or express 
their idea during the 
lesson. 

b. Metaphoric 

gestures 

1. Crossing arms 

 

1. To show more 
attention when students’ 
tell their opinion. 

c. Deictic gestures 1. pointing using 
ruler/pen/ 
boardmarker 

2. pointing the 
projector 

1.Refers to something 
that is explained. 

2. Asking the students to 
focus/pay attention to 
the projector. 

d. Beat gestures click the finger 

 

To respon the students 
answer is right or to 
respond students’ 
brilliant idea. 

 

 

b) Head movements 

Some head movements that is done by the teachers are nodding their head to show 

that the students’ answer is good or right, shook the head to show that the students’ 

answer is wrong, turn around their head to control the condition. 

But there are only few teachers’ head movement during the learning process, it is 

showed that Mr. Yulis and Mr. Kusumo did not  do any head movement, only Mrs. 
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Dwi who did the head movement. It is showed in the table bellow: 

4.4. Head Movement by Mrs. Dwi during the English class 

Movement Meaning 

1.Nodding her head 

 

2.Shook his head 

1. To show that the students’ answer is good or right. 

2. To show that the students’ answer is wrong or not too 
good and to show to the students that they should not do 
such the thing.  

 

c) Affect displays 

The affect displays showed by the English teacher are teacher smiles. Meaning the 

teacher is enjoy the for teaching and learning process, showing angry expression 

to make students’ be quite, showing happy expression to show enjoying moment 

of learning, frown his forehead to clarify the students’ miss behavior, lift up his 

eyebrow to give code that the teacher give chance to the students to ask question, 

showing serious expression to give focus on the material that is explained, smiling 

to respond students in pleasure moment, and laughing to respond student’s that is 

funny or enjoying. 

Ekman and W. Friesen (1969) stated that affect displays are body 

movements that reveal our affective, or emotional, state. Facial cues are the 

primary way we reveal our feelings nonverbally. Affect displays can be used to 

influence others. A speaker, for example, displays enthusiasm and hopes it exudes 

to the audience. Affect displays may also be emotional expressions and not 

necessarily symbolic. 

 



61 
 

 
 

These are affect display by the teachers in English classes: 

4.5. Affect display by Mrs. Dwi 

Movement Meaning 

Teacher smiles The teacher enjoy the teaching and learning process 

 

4.6. Affect display by Mr. Yulis 

Movement Meaning 

1. Showing angry expression. 

2. Showing happy expression. 

3. Frown his forehead. 

4. Lift up his eyebrow. 

1. To make students’ bequite. 

2. To show enjoying moment of learning 

3. Clarify the students’ mis behaviour. 

4. To give code that the teacher give chance 
to the students to ask question. 

 

4.7. Affect display by Mr.Kusumo 

Movement Meaning 

1. showing serious expression 

2. smiling 

3. Laughing 

1. To give focus on the material that is 
explained 

2. To respon students in pleasure moment 

3. To respon student’s that is funny or 
enjoying 

 

Based on the observation and the interview,  some affect displays done by 

the teachers are teacher smiles to show that the teacher enjoy the teaching and 

learning process, showing angry expression to make the students bequite, showing 

happy expression to show enjoying moment of learning, frown the forehead to 

clarify the studnts’ miss behaviour, lift up the eyebrow to give code that the teacher 
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give chance to the students to ask question, showing serious expression to give 

focus on the material that is explained, smilling to respond students and laughing 

to respon students’ the enjoying moments. 

d) Emblems  

Emblems are movements that have a direct verbal translation, generally a word or 

phrase. These are often culture specific. Emblem conveys message without verbal 

word as long there is the same understanding by the members of certain culture.  

There are some emblems used by the English teacher during the English 

class, such as touch his head refers to make joke that the students still do not 

understand the right things, counting with fingers to emphasize the amount of kind 

something that is explained by the teacher, giving the thumb to appreciate students 

respond when they express their idea or answer the question or do something good, 

put the finger in front of the lips to ask the students to keep silent, cross the hand 

to show that the students’ answer or behavior is wrong or un proper, clap the hand 

as symbols to ask the students to be silent, crossing finger to show that the answer 

is wrong and raising thumb to appreciate students respond when they express their 

idea or answer the question or do something good during the lesson. 

4.8. Emblem by Mrs.Dwi in English Class 

Movement Meaning 

1. Touch his head 

2. Counting with 
fingers 

3. Giving the thumb 

1. Making joke that the students still do not 
understand the right things . 

2. To emphasize the amount of kind something that is 
explained by the teacher. 



63 
 

 
 

3. To appreciate students respon when they express 
their idea or answer the question or do something 
good. 

 

 

4.9. Emblems by Mr.Yulis in English Class 

Movement Meaning 

1. Put the finger in 
front of the lips 

2. Cross the hand 

 

1. Ask the students to keep silent. 

2. To show that the students’ answer or behaviour is 
wrong or unproper. 

 

4.10. Emblems by Mr.Kusum in English Class 

Movement Meaning 

1. clap the hand 

2. crossing finger 

3. Raising thumb 

1. Ask the students to be silent 

2. To show that the answer is wrong 

3. To appreciate students respon when they express 
their idea or answer the question or do something good 
during the lesson. 

 

There are some emblems used by the English teacher during the English class, such 

as touch his head refers to make joke that the students still do not understand the 

right things, counting with fingers to emphasize the amount of kind something that 

is explained by the teacher, giving the thumb to appreciate students respond when 

they express their idea or answer the question or do something good, put the finger 

in front of the lips to ask the students to keep silent, cross the hand to show that the 

students’ answer or behavior is wrong or un proper, clap the hand as symbols to 

ask the students to be silent, crossing finger to show that the answer is wrong and 
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raising thumb to appreciate students respond when they express their idea or 

answer the question or do something good during the lesson. 

4.1.3. The impacts of teachers’ verbal communications on students’ motivation 

in learning English 

The third objective of this study is to explain the impacts of teachers’ verbal 

communications on students’ motivation in learning English. In order to achieve 

the goal, some findings of the impacts of teachers’ verbal communication on 

students’ motivation in learning English are known after interviewing the students 

as the participant in English class. The explanation about the impact of teachers’ 

verbal communication on students’ motivation in learning English is explained 

below: 

a) Questioning 

Questioning in English classroom is usually in the form of the five W plus one H. 

The formula derives into who, what, why, where, when? And how? Sometimes, 

teacher also asks the students in simple question and it can be answered with “yes 

or no”. 

Based on the questionnaire and the interview, it was answered by thirty 

students who became the participants, some opinions have been collected whether 

teachers’ question motivating them in learning English or not.  
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Chart 1 

Teacher’s Questioning and Students’ Motivation in  English Class 

 

From the percentage above, there are 40% students very agree that teachers’ 

question will motivate them to learn English by some reasons. On the other hand, 

there are 54% students agree that question from the teacher motivates them in 

learning English. While 3% of them undecided whether teachers’ question motivate 

them or not in learning English, 3 % of the students feel unmotivated with teachers’ 

question during English lesson. 

 Through those results, it showed that teachers’ verbal communication 

motivates students in learning English by using questioning. Through questioning, 

teachers make students to think harder than there is no question. Teachers’ question 

makes them to learn seriously in order to answer teachers’ question, the true answer 

from teachers’ question will be remembered by students’ in longer term rather than 

they get the true answer only by fill the written test or question. 
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 Based on the result of the interview some students will follow the lesson 

more seriously or pay more attention in learning English when she or he is given 

question from the teacher, although some of them admit that the teachers’ questions 

did not give any influences for them to pay more attention during the English lesson. 

There are also some students that admits teacher’s question only give burden for 

them, and it makes them unmotivated to follow the English lesson. 

b)  Invitation 

Teachers always try to make their students active during the learning process, so 

one of the ways is by invite them to answer the question, to express their opinion 

and to take apart in learning process. The result based on the questionnaire and the 

review about teacher’s invitation and its impact to motivate the students in learning 

English is displayed in diagram bellow 

Chart 2 

Teacher’s Invitation and Students’ Motivation in  English Class 
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From the questionnaire, the result showed that 50% of the participants agree if 

teacher verbal communication in the form of invitation motivate students. 30% 

students cannot decide whether teacher invitation can motivate them or not, 10% of 

students very agree if teacher invitation can motivate the student while 7% of them 

disagree and 3% of the very disagree if teacher invitation motivate them during 

English learning process. The students very agree and agree if teacher invitation 

can motivate them because of some reason. Some of the reasons are by teachers’ 

invitation they get more self-confidence to show their ability, to express their 

opinion and to practice their skill. 

There are some reasons why they cannot decide whether teacher invitation 

because teacher invitation make them shy and feel un free to express their ability, 

some students have different opinion if teacher invitation bring un benefit to others 

students who wants to express their ideas. So, if teacher wants to invite students to 

participate do not invite them by name but open invitation, so anyone who wants to 

participate it free, anyone can participate. 

c) Direction 

Direction is given by the teacher to describe the students about how to do something 

or how to finish a task or an assignment related to the material that is being learned. 

So, direction is given to make the students know the process of doing the 

assignment and what should the students do to finish the project. The result of the 
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survey about the teacher’s direction to motivate the students in learning English can 

be seen in the diagram below. 

Chart 3 

Teacher’s Direction and Students’ Motivation in  English Class 

 

 

According to 64% of participant, they are very agreed that teacher direction is useful 

for them to get more understanding in doing task related to English lesson. 30% of 

the students agree if teachers’ direction can motivate them in learning process, 3% 

feel undecided and 3% disagree. Although the direction is written in the book, but 

they will understand more clearly by listen to the teachers’ direction. Some students 

also admire that the result of the assignment will be maximum if they got the 

direction from the teacher. 

Based on the interview, it can be concluded that some of the students think 

that the teachers’ directions are really needed by the students to understand and to 

know how an assignment should be done, although there are instructions and 
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directions are written in the book, but of course, it will be more complete with 

teachers’ directions. Nevertheless, some students did not admit that teachers’ 

direction did not influence them in doing the task, because with or without teachers’ 

direction they do not understand how to do the task. Especially in English learning, 

it is better for the teacher to give direction not only in English but also in Indonesian 

language. 

d) Inform 

During the class, the teachers sometimes inform the students about the process of 

learning, inform everything about the materials, the result and the next step they 

will study. Teachers’ inform is a part of teachers’ verbal communication that 

happens in learning English. Especially teachers inform the students about the task, 

if the students make a good result or they do a mistake, so the teachers’ inform is 

very useful to correct the students mistake.  The diagram shows how the teachers 

inform impact the students’ motivation in learning English.  
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Chart 4 

Teacher’s Inform and Students’ Motivation in  English Class 

 

Based from the questionaire, it is showed that 46% of the students agree that 

teacher’s inform motivates the students to learn English, while 37% students can 

not decided weather the teacher’s inform can motivates them or not. 7% of the 

students very agree and 7% of them very disagree about the teachers’ inform can 

motivates them in learning English. Only 3% of them disagree if teachers’ inform 

can motivate them in learning English. 

Through the interview, there are some students’ opinions about the teacher’s 

inform in learning English. Some of the students’ think that through the teachers’ 

informs. The students will know how to repaire their mistake, know what should 

they do in appropriate thing. Without teachers’ inform, they do not know what is 

right and what is wrong, so for some of the students, teachers’ inform is like a 

control function. But for some of the students’, they feel uncomfortable with the 

teacher’s inform, especially when the teachers’ informs about their mistake in front 
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of the class, they will feel shy about that. So the teacher should find the wise way 

to inform the students about the mistake. It can be conclude that the way how the 

teachers’ inform the students will influence the students motivation in learning 

English. 

e) Prompt 

Lynn McClenaghan and Patricia Krantz of Princeton Child Development Institute 

defines a prompt as: “Instructions, gestures, demonstrations, touches, or other 

things that we arrange or do to increase the likelihood that children will make 

correct responses.” Prompts are designed to lead the student to the correct answer 

or response. 

Chart 5 

Teacher’s Prompt and Students’ Motivation in  English Class 

 

From the questionnaire, it is concluded that the teachers’ prompt admitted as the 

teachers’ verbal communication that motivates students in learning English. 53% 

of the students agree that teacher’s prompt gives them more understanding about 
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the materials. In addition, if they understand more with the material, they will be 

more motivated to follow the lesson rather than they do not really understand about 

the materials because there are no prompts from the teachers about the true or 

correct things to be answered or to do. While 40% students very agree that teacher’s 

prompt help them in learning English and motivates them, and only 7% of them 

cannot decide whether teachers’ prompt can motivate and help them in learning 

English. None of them think that teachers’ prompt cannot motivates them in 

learning English, but they cannot decide if the teachers’ prompt can motivate them 

in learning English. Because sometimes the students realize they mistake after they 

have finished their work, and sometimes they do not pay attention to the teachers’ 

prompt when the want to do an assignment. 

f) Encouragement 

The result of the questionnaire shows that 63% of the participants very agree if the 

teachers’ encouragement motivate them in learning English, 23% of them agree, 

7% of them disagree and 7% of them cannot decide whether the teachers’ 

encouragements motivate them in learning English. 
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Chart 6 

Teacher’s Encouragement and Students’ Motivation in  English Class 

 

In some students’ opinion that the teachers’ encouragement makes them 

know which is important which is less important related to the material, but if there 

is no encouragement from the teacher, they just admit it as usual material. So, it can 

be said that the teacher’s encouragement makes the students motivates in learning 

English. Although some of the students also did not feel any influences from the 

teacher encouragement, because it only makes them confuse, they can motivate 

them self naturally, without any encouragement. 
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g) Criticizing 

Chart 7 

Teacher’s Criticizing and Students’ Motivation in  English Class 

 

Based on the data above, it shows that 35% of the students unsure with the teachers’ 

critics can motivate them during the learning process. While 28% of the participants 

agree if the teachers’ critics can motivate them in learning English. 17% of them 

very disagree, 10% very agree, and 10% disagree if teachers’ critics can motivate 

them in learning English.  

Most of the students cannot decide whether the critics from the teacher 

motivate them or not. It is because of some reasons that answered by the students 

as the interview given. Some of them believe that critics as a good advice can 

motivate them. If the critics as a bad advice, it will make them down. Some of the 

students also think that the critics only makes them uncomforted or annoyed, 

because teachers’ critics makes the feels that they do some mistake seriously, 

although they only do a little mistake. 
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h)  Ignoring 

Based on the questionaire, it showed that 33% of the participants agree if teachers’ 

ignoring, it will lose their motivation in learning English, 27 % disagree if teachers’ 

ignoring can lose their motivation, 20% feel unsure with the teachers’ ignoring can 

lose their motivation or improve their motivation and the rest for 13% very disagree 

if teachers’ ignoring lose their motivation and the last for 7% of them very agree if 

teachers’ ignoring can lose their motivation. 

Chart 8 

Teacher’s Ignoring and Students’ Motivation in  English Class 

 

Some of the students feel annoyed with the teachers’ ignorance, because it 

seems that the teacher do not respect to them, and some of them disappointed if the 

teachers’ give no respond to their answer or to their activity. In fact, they still need 

teachers’ attention to get more understanding and comfortable in learning process. 

for some students it can be accepted that the teacher sometimes give attention to 

other students in the class then the teachers’ ignored one of them because they 
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realize that they are not the only students in the class, so teachers’ ignorance bring 

no influence for them.   

i) Acknowledgement 

As the result of the questionaire given to the students shows 44% participant agree 

if the teachers’ acknowledgement is good and motivates them. 30% of them unsure 

if teachers’ acknowledgement motivates them in learning English and 23% very 

agree if teachers’ acknowledgement motivates them in learning English, and 3% 

disagree if the teachers’ acknowledgement can motivate them. 

Chart 9 

Teacher’s acknowledgement and Students’ Motivation in  English Class 

 

Some students feel very proud when the teacher gives them 

acknowledgement. Teachers’ acknowledgement really precious for them, it makes 

them confidence and even want to do better in the next time. Especially when the 

teacher gives the acknowledgement in front of their friends, they feel that the 
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teacher respect to them and appreciate about what they do in learning.  However, 

of course there are some students think that the teachers’ acknowledgement does 

not influenced them, because they feel shy when the teacher gives too many 

acknowledgements to them. 

j) Comment 

Based on the questionaire there are40% participants agree that the teachers’ 

comments motivates the students in English learning, 27% of them can not decide 

about it, 17% very agree that the teachers’ comments motivates them in learning 

English, 10% of them disagree and 6% of them very disagree if teachers’ comments 

motivates the students.                     

Chart 10 

Teacher’s Comments and Students’ Motivation in  English Class 

 

The students like the teachers’ comments if the comments are good, but if 

the comment is bad, they will feel unmotivated. As the teacher, they should give a 
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good example for their students, by giving a polite comment it means that the 

teacher influences the students in right way. Although the teachers want to correct 

the students’ mistake, of course in a good comment is better. Some students just 

take the teachers’ comment because they are habitually to listen to the teachers’ 

comments, good or bad. Some of the students will take the teachers’ good comment 

as reward and take the teachers’ bad comment to introspection their self. 

4.1.4.The impacts of teachers’ non-verbal communications on students’ 

motivation in learning English  

The fourth objective of this study is to explain the impacts of teachers’ non-verbal 

communications on students’ motivation in learning English. In order to achieve 

the goal, some findings are found after conducting the analysis of teacher’s non-

verbal communication. The summary of the findings of the use of teachers’ non-

verbal communication to motivate students in learning English  will be explained 

below. 

a) Hand Gestures 

Teachers always make some movements from their hands to support what they say, 

or to make the students understand when they learn English. Here the result about 

the impact of teachers’ hand gestures communication in English class.  
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Table 5.1 

Table For Hand Gestures And Students' Motivation In Learning English 

NO NAME 

NON-VERBAL USE BY TEACHER 
I understand the lesson more effectively when the 

teacher uses his/her hands to give us additional 
meaning of the topic. 

Very 
Agree 

Agree Unsure Disagree 
Very 

Disagree 
1 Student 1     1     
2 student 2   1       
3 Student 3   1       
4 Student 4   1       
5 Student 5   1       
6 Student 6   1       
7 Student 7     1     
8 Student 8     1     
9 Student 9     1     

10 Student 10     1     
11 Student 11     1     
12 Student 12   1       
13 Student 13       1   
14 Student 14 1         
15 Student 15   1       
16 Student 16   1       
17 Student 17     1     
18 Student 18     1     
19 Student 19     1     
20 Student 20 1         
21 Student 21 1         
22 Student 22   1       
23 Student 23 1         
24 Student 24 1         
25 Student 25     1     
26 Student 26   1       
27 Student 27 1         
28 Student 28 1         
29 Student 29 1         
30 Student 30 1         

  TOTAL 9 10 10 1 0 
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Chart 11 

Teacher’s Hand Gestures and Students’ Motivation in  English Class 

 

Based on the result above, 64% of the participants agree if the teachers’ hand 

gesture motivates them in learning English, 23 % of them feel unsure, 13% of them 

very agree that they get more motivation if the teacher use their hand in learning 

process. 

Students see the teachers’ hand gestures every time they teach in the class. 

Sometimes the teachers’ swing their hands, clap their hands, make a sound with 

their finger, pointing at something, drawi something in abstract and many more. 

The students realize that teachers’ hand gestures’ help them to understand the 

lessons, help them in knowing the meaning of vocabularies, undertsand the 

instruction, and make them  clearer about the teachers’ explanation. So, the 

teachers’ hand gestures’ really help the students to learn English, especially for the 

difficult vocabulary and it motivates them in learning Englsih. 
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From those tables, it can be concluded that each kind of non-verbal 

communication used by English teacher and some examples that the students most 

memorized. Those are some categorize of non-verbal communication especially 

the hand movement during English class and some examples: 

a. For hand gestures, there are four kinds of gestures. The first is iconic 

gestures. From the result of interview to the thirty students of class of 

teacher A, B and C, they memorize some iconic gestures that the teacher 

had done for the English class. 

b. The iconic gestures used by the teachers are moving their hand to open and 

close the book in order to encourage the students to open the book 

immediately; and to give clue to the students about the next step; looking 

at the watch to give the time limitation while the students try to finish the 

assignment; put the index finger in front of the lips to ask the students to 

keep silent , cross the hand to tell the students that something done by the 

students are wrong , and raising hand to explaine to the students about good 

habit if they want to ask or answer or express their idea during the lesson. 

c. The metaphoric gestures used by the teacher are clap the hand to ask their 

students’ attention, and crossing the arm to show teachers’ serious attention 

when the students express their idea. 

d. The deficits gestures used by the teacher are pointed at student to give 

chance to the students to participate during the class, pointed the picture to 

give point to the certain picture that is related to the material, pointed the 

answer  to give point that is discussed, employing palm hand to support 
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teachers explanation more interactive, pointing using ruler/pen/ board 

marker refers to something that is explained, and pointing the projector to 

ask the students to focus/pay attention to the projector. 

e. The last part of hand gesture is beat gesture that are used by the English 

teacher is click the finger to respond the students answer is right or to 

respond students’ brilliant idea. 

b) Head movements 

Teachers also move his hand when they teach in English class, it may nodding the 

head, shake the head, turned around the head, spin the head and more. As the 

questionaire gave and the result is got as below: 

Table 5.2 

Table For Head Movement And Students' Motivation In Learning English 

NO NAME 

NON-VERBAL USE BY TEACHER 

I understand the lesson more effectively when the teacher 

uses his/her head to give response to our answer/ 

feedback 

Very 

Agree 
Agree Unsure Disagree 

Very 

Disagree 

1 Student 1       1   

2 student 2   1       

3 Student 3     1     

4 Student 4     1     

5 Student 5   1       

6 Student 6       1   

7 Student 7   1       

8 Student 8     1     
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9 Student 9     1     

10 Student 10     1     

11 Student 11     1     

12 Student 12     1     

13 Student 13       1   

14 Student 14         1 

15 Student 15   1       

16 Student 16     1     

17 Student 17     1     

18 Student 18     1     

19 Student 19   1       

20 Student 20 1         

21 Student 21 1         

22 Student 22   1       

23 Student 23 1         

24 Student 24 1         

25 Student 25     1     

26 Student 26   1       

27 Student 27 1         

28 Student 28   1       

29 Student 29   1       

30 Student 30     1     

  TOTAL 5 9 12 3 1 
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Chart 12 

Teacher’s Head Movement and Students’ Motivation in  English Class 

 

40% of the participants unsure with the teachers’ head movements and their 

motivation in learning English, 30% of them agree that the teachers’ head 

movements motivates them in learning English, 17% of them very agree and 10% 

of them disagree 3% very disagree. 

Students’ see the teachers’ head movements in class, but some of them do 

not realize it. So, most of them did not get the advantage of the teacher’s head 

movements. Some of them rarely see the head movements of the teacher. Only in 

certain condition or activity the teachers move their head. For some of them who 

can see the teachers’ head movements admit that the teacher head movements help 

them to understand the teacher explanation,make them feel respected by the teacher 

when the teacher nodding their head as the respon of their answer, they know wether 

their answer right or wrong when the teacher shake their head, enjoy the taecher 

tone of speak while the teacher speak and move their head.  
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Altough some of the students rarely see their teachers’ head movements so 

they feel unsure that they are motivated with the teachers’ head movements, but 

some of them admit that teacher’s head movement motivates them in learning 

English. 

c) Affect display 

Affect display ussualy known as external show of expression,such as by gesture, 

emotion or voice. Teacher always show their expression through facial expression. 

The teachers’ affect display and students’ motivation in learning English can be 

shown based on the data. 

Table 5.3 

Table of Affect Display and Students' Motivation in Learning English 

NO NAME 

NON-VERBAL USE BY TEACHER 

Different expressions on the face of teacher during 

teaching help me in understanding the concept that the 

teacher taught 

Very 

Agree 
Agree Unsure Disagree 

Very 

Disagree 

1 Student 1   1       

2 student 2     1     

3 Student 3   1       

4 Student 4   1       

5 Student 5     1     

6 Student 6     1     

7 Student 7   1       

8 Student 8   1       

9 Student 9   1       
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10 Student 10   1       

11 Student 11     1     

12 Student 12     1     

13 Student 13   1       

14 Student 14   1       

15 Student 15   1       

16 Student 16     1     

17 Student 17     1     

18 Student 18     1     

19 Student 19     1     

20 Student 20       1   

21 Student 21 1         

22 Student 22   1       

23 Student 23   1       

24 Student 24   1       

25 Student 25   1       

26 Student 26     1     

27 Student 27     1     

28 Student 28   1       

29 Student 29   1       

30 Student 30 1         

  TOTAL 2 16 11 1 0 
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Chart 13 

Teacher’s Affect Display and Students’ Motivation in  English Class 

 

From the result we know that 53% of the students agree that teacher’s affect dsplay 

can motivate the students’ in learning english, 37% of them feel unsure and 7% of 

the very agree taht teachers’ affect display motivate them in learning, 3% of them 

disagree. 

Because the research focuses on the teachers’ non verbal communication, 

so it focuses on the teachers’ facial expression. Some students like and enjoy the 

lesson if the teachers’ facial expression shows the happiness. But if the teachers 

show unhappy face or angry face, the students will loose their willingness to learn 

more seriously. Especially when the teachers smile and fresh, so the students will 

be enjoy the moment of learning. The finding showed that the affect display 

especially teachers’ facial expression motivates students in learning English.  
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d) Emblems 

Emblems are non-verbal communication as signal or sign that can be translated into 

meaning of a word or sentence that is known by people in the same group. For 

example they use their finger or their hands that means something. Through the 

questonaire and the interview we know that emblems has influence on students 

motivation in learning English. 

Table 5.4 

Table of Emblems And Students' Motivation In Learning English 

NO NAME 

NON-VERBAL USE BY TEACHER 

I will be quite when teacher put his/her finger in front of 

their mouth, as emblem that student should be quite 

Very Agree Agree Unsure Disagree 
Very 

Disagree 

1 Student 1   1       

2 student 2   1       

3 Student 3 1         

4 Student 4   1       

5 Student 5   1       

6 Student 6     1     

7 Student 7 1         

8 Student 8   1       

9 Student 9   1       

10 Student 10 1         

11 Student 11 1         

12 Student 12   1       

13 Student 13 1         

14 Student 14   1       

15 Student 15   1       
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16 Student 16   1       

17 Student 17   1       

18 Student 18 1         

19 Student 19 1         

20 Student 20 1         

21 Student 21 1         

22 Student 22       1   

23 Student 23   1       

24 Student 24   1       

25 Student 25 1         

26 Student 26   1       

27 Student 27 1         

28 Student 28   1       

29 Student 29   1       

30 Student 30 1         

  TOTAL 12 16 1 1 0 
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Chart 14 

Teacher’s Emblems and Students’ Motivation in  English Class 

 

54% participant agree with the teachers’ emblem can motivates them, 40% of them 

very agree, 3% disagree and 3% unsure. Teachers’ emblems sometimes can be 

seen by the students, but sometimes the students did not understand the techar again. 

When the teacher crooss the finger it means quit, or the answer is right.when the 

teacher put finger on tehir lips, it means hat they should be quiet or when the teacher 

asked the students to come forward by moving their hand. The respond of the 

students also different, it depends on their understanding about teachers’ emblems. 

But, we can conclude that the students follow the instruction of the teacher after 

emblems. 

4.2. DISCUSSION 

To answer the research questions, the writer provides discussions to 

interpret and relate those findings to the related theories and the previous studies. 
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Swanson, 2015; Ubaedilah & Hartono, 2016; Aimah et al., 2017; and Hartono et 

al., 2017). They stated that teacher’s’ competence in managing the classroom 

becomes a significant factor in the students’ comprehension, and further, in 

developing their competence. Those studies aimed to observe and give the evidence 

of the use lesson study in helping the teacher to have the other’s perspective, 

especially in the process of teaching to strengthen their strategies and classroom 

management. They believed that teachers’ competence was able to foster significant 

teaching skill to develop the quality of teaching and learning. This statement in line 

with the result of this study. Teachers not only uses verbal communications to tell 

their massages in the classroom, but they also supported by non verbal 

communication, to make the students understands and make them more interesting 

in following the lesson. The teachers in this study do all kinds of verbal 

communications starts from questioning, invitation, direction, inform, prompt, 

encoragement, criticizing, acknowledgement,  comment and combines them with 

kinds of non verbal communications. For example, the teachers use their hands 

while they are giving direction to the students, the teachers move their head when 

they give feedback to the students answer. 

In this study, teachers utters some verbal communications to make interactions 

with the students. The teachers give questions to get the students answer and 

response, invitations to to give more opportunities to the students in expressing 

their idea, and inform to encourage the students to use more English in the class.  

The teachers also behave with some non-verbal communications to held the 

interaction during the class. For example, the teachers  show different facial 
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expression, to make the students know about the respon of the teachers. It will be 

no interaction, if the teachers have no facial expression. The result of this study in 

line with Nugroho (2010) and Setianingrum et al. (2016) , in communicative 

language teaching, interaction seems to be very important for language teachers 

since this is, in fact, the heart of communication and this is also what 

communication is all about. Through interaction, teachers are enabled to do various 

jobs for the success of their language teaching.  

In line with  Setiawati (2012) and Fitriati (2016) studied about teachers’ talk in classroom, 

that the role of the teachers as the controllers shown from the high percentage of giving 

direction, lecturing and asking question. And also Pujiastuti (2013) and Tay (2014) held 

studies about the classroom interaction in English for young learners and the use of body 

language in English teaching. The studies revealed some categories of teacher talk from 

the highest to the lowest frequency. In this study, also reveal that the most uttered by the 

teachers in English class, based on the observation are direction, inform, propmt, 

questioning, acknowledgement and comment. Because the teachers want to give the 

students more understanding so, they utters more direction, especially in English class that 

their students have limited vocabularies. 

In addition, some researchers conducted study about verbal responses and 

verbal politeness in some utterances (see e.g Fitriati et al., 2017; Mujiyanto, 

2017).The study aimed at exploring and examining English language teachers’ 

skills in questioning to enhance students verbal responses in EFL classes. The 

findings showed that the teachers used mostly four questioning strategies. The first 

teacher often applied decomposition strategy where the initial question was 

elaborated into some questions, while the second teacher tended to use repetition 
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strategy. Moreover, teachers’ questioning skills is crucial to successfully make 

students engaged in the classroom interaction, enhance students’ verbal responses, 

and lead to the comprehension of the lesson. This statements is supported by the 

result of this study. The result of this study shows that fourty percents of the 

respondents agree and fifty four percents students very agree that the teachers’ 

questions motivates them in learning English. Some of them force to answer the 

question and try to understand more when they get questions from the teachers. 

Altough in fact, they are still less question by the teacher, during the class. The 

teachers should give more questions to their students to stimulate the students 

willingness to learn more seriuosly. 

During the observation of this study, sometimes when the teachers ask the 

students to bequiet by telling them, but the students still do not wan to be quiet. But 

when the teacher move their hands by put his or her finger in front of their lips, and 

the students start to quiet. Based on the result of the study, the students get more 

motivation by the teachers hands movements about sixty four percents of them , 

and fifty three percents of the participants agree that teachers affect display or 

teachers’ facial expression really help them to follow the lesson more pleisure This 

is line with   Houng (2002), Mohammed (2006), Haneef et al. (2014), Pan (2014), 

and Pundey (2017) their studies proved that teacher and students should know about 

the significance of nonverbal communication. The findings were nonverbal 

communication as an effective way to get the students’ attention in the classroom. 

Furthermore, teacher’s nonverbal messages inspire the students to participate 
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during the lesson and nonverbal command helps the teacher to control the 

classroom.  

Zeki, 2009; Bunglowala & Bunglowala, 2015; and Karim & Sotoudehnama, 

2017) revealed that it could motivate students in learning process when teachers use 

the non-verbal communication properly. Proper use of facial expression, body 

movement, eye contact, and others forms of nonverbal communication helps 

teachers to provide better understanding to the students in the achievement of their 

understanding. In this study, the results shows that 64% of the students agree if the 

teachers’ hand gesture motivates them in learning English,40% of them agree with 

the teachers’ head movements support their motivation in learning English, 53% of 

them agree that teachers affect displays motivates them more, and 54% of them 

agree that emblems or teachers specific codes or movements reaally help them to 

understand more during the learning process. All of the kinds of teacers’ non-verbal 

communications in the percentage above 50%, it is show that teachers’ non-verbal 

communication really help the students to understand their teachers massages. It is 

also in line with the study of Velez & Cano, 2008; Indriati & Rukmini, 2016). They 

stated that between teacher immediacy and student motivation get some result that 

verbal and nonverbal behaviours of a course instructor may be related to certain 

aspects of student motivation. Student will have a greater likelihood emotionally 

and cognitively engaging in a course when the instructor demonstrates verbal and 

nonverbal immediacy. 
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4.3.Triangulation Result 

The findings of data analysis were examined by using teacher talk (Sinclair & 

Brazil, 1985), teachers’ non-verbal communication (Wang & Loewen, 2015), and 

motivation in language learning  (Dornyei, 1998). The writer analysed the data by 

confirming to those theories and also from the result of the previous studies that 

have been put in the second chapter. Besides, the data and the findings of analysis 

were triangulated by using methodological triangulations. The data were collected 

by using more than one method to gather the data. To know the use of verbal 

communication by the teacher in English class, the writer used observation and 

interview. To know the the use of the non-verbal communication by the teacher in 

English class, the writer used the observation and interview. To know the impact 

of teachers’ verbal and non-verbal communication on students’ motivation in 

learning English , the writer used the questionaire and interview. By using the 

methodological triangulations, it is hoped to get better result of data. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTION 

5.1 Conclusion 

There is some conclusion that can be drawn based on the research findings. 

1. The most used of teachers’ verbal in English class is questioning. The 

second verbal communication used by the teacher is direction. It 

means that in teaching and learning process, teacher should involve 

the students to be active and communicative. Teacher will give 

feedback/comment if the students face the problem or the confused 

things. Questioning to stimulate the students’ attention and direction 

used by the teachers to comment or to give feedback at the students’ 

answer.  

2. There are some non-verbal communication used by the teacher in 

English classes, those are hand gestures, head movements, affect 

display, and emblems. The non-verbal communication most used in 

English class is hand movements. It can be useful for teachers to support 

his/her verbal communications. Even the emblems that are used by the 

teachers belong to hand movements. So, the hand movements are 

needed by the teachers to make the students convey the messages of the 

teachers and needed by the students to understand the teachers’ 

messages in English classes. 
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3. Based on the result of the interview some students follow the lesson 

more seriously or pay more attention in learning English when she or he 

is given question from the teacher, although some of them admit that the 

teachers’ questions did not give any influences for them to pay more 

attention during the English lesson. There are also some students that 

admit teachers’ questions only to give burden for them, and it makes 

them unmotivated to follow the English lesson. 

4. There are some non-verbal communication used by the teacher in 

English classes, those are hand gestures, head movements, affect display 

and emblems. The non-verbal communication most used in English 

class is hand movements. It can be useful for teachers to support his/her 

verbal communications. Even the emblems that are used by the teachers 

belong to hand movements. So, the hand movements are needed by the 

teachers to make the students convey the messages of the teachers and 

needed by the students to understand the teachers’ messages in English 

classes. 

5.2. Suggestion 

Teachers’ verbal communication as the main device for the teachers’ to transfer the 

material in the teaching and learning process, needs support from non-verbal 

communication. As the result shows that teachers can use verbal communication to 

make the students more active during the teaching and learning process. There is 

some verbal communication that can be used by the teacher to make the students 
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getting more involved in the English learning process, those are questions and 

invitation. 

 Teachers hope to use more non-verbal communication during the English 

learning process to make the students getting more knowledge from what they 

learned. Teachers can show their head movement, during their explanation, 

showing their facial expressions to give more impression of what they explained 

and employees their hand to give more impact to their students' experience in 

learning. 

 Based on the resilt it is suggested for the teacher to use more questioning 

and invitation. Because both of the verbal communications really motivates the 

students during the English learning process. While direction, prompt, 

encouragement, and acknowledgement can be used by teacher to make the students 

motivates because through direction, prompt, amcouragement and knowledgements 

the students get more understanding , get more clues to understand the materials. 

 Teachers hope to use more non-verbal communication to motivates the 

students in the English learning process. The first non-verbal communication they 

can employ is an affected display of facial expression. Teachers should show their 

happy facial expressions because happy expression from their teacher brings a good 

impact for the students to learn more. Try not to show sad expression because it 

will lose their motivation. As the next steps, teachers can employ their hands to 

support their explanation and every verbal communication they uttered. Because 

through their teacher hand movements the students get more draw of the teachers’ 

sentences. 
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APPENDICES 

Appendix 1: Teachers’ Verbal Communication 

To answer research question number one, the writer will identify the utterances that 

used by teachers during the English classes by using table of teachers’ verbal 

communication based on Framework of teacher talk according to Sinclair & Brazil 

(1985).  

Table of teachers’ verbal communication based on Framework of teacher talk 

according to Sinclair & Brazil (1985).  

No Kinds of teachers’ verbal 
communication during 

English class 

Utterance Purpose/ 
meaning 

1 Questioning   

2 Invitation   

3 Direction   

4 Inform   

5 Prompt   

6 Encouragement   

7 Criticizing   

8 Ignoring   

9 Acknowledgement   

10 Comment   

 

Appendix 2: Teachers’ Non-Verbal Communication 

To answer research question number two, the writer will identify the act or 

behaviours  that used by teachers during the English classes to know teachers non-

verbal communication by using table of teachers’ non-verbal communication based 

on Framework of teacher non-verbal communication according to Wang and 

Loewen (2015).  
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TEACHERS’ NON-VERBAL COMMUNICATION IN ENGLISH CLASS 

No Kinds of teachers’ non-verbal 
communication during English 

class 

Movement Purpose/meaning 

1 Iconic gestures   

2 Metaphoric gestures   

3 Deictic gestures   

4 Beat gestures   

5 Head movements   

6 Affect display   

7 emblems   

 

Appendix 3: List of Questionnaires  

To answer question number three, to know the impact of teachers’ verbal 

communication on studnts’ motivation in learning English, the writer will use the 

instrumen that is adapted from Verbal Immediacy Times  proposed by Gorham 

(1988). 

Direction: 

The purpose of this questionnaire is to obtain your perception of teacher immediacy 

behaviors in the classroom.  Reflect back on your overall instructional experiences 

at your current institution as you respond to the following questions. For each item, 

please select the option that best describes how you perceive your instructor to 

behave. 

Scale:    Never = 0    Rarely = 1    Occasionally = 2    Often = 3    Very Often = 4 

       

No Verbal Communication 0 1 2 3 4 

1 Uses personal examples or talks about experiences 
she/he has had outside of class. 
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2 Asks questions or encourages students to talk.     

3 Gets into discussions based on something a student 
brings up even when this doesn’t seem to be part of 
his/her lecture plan. 

    

4 Uses humor in class.     

5 Addresses students by name.     

6 Addresses me by name.     

7 Gets into conversations with individual students before 
or after class. 

    

8 Has initiated conversations with me before, after or 
outside of class. 

    

9 Refers to class as “my” class or what “I” am doing. *     

10 Refers to class as “our” class or what “we” are doing.     

11 Provides feedback on my individual work through 
comments on papers, oral discussions, etc. 

    

12 Calls on students to answer questions even if they have 
not indicated they want to talk. * 

    

13 Asks how students feel about an assignment, due date or 
discussion topic. 

    

14 Invites students to telephone or meet with him/her 
outside of class if they have questions or want to  discuss 
something 

    

15 Asks questions that have specific, correct answers. *     

16 Asks questions that solicit viewpoints or opinions.     

17  Praises students’ work, actions or comments.     

18 Criticizes or points out faults in students’ work, actions 
or comments. * 

    

19 Will have discussions about things unrelated to class 
with individual students or with the class as a whole. 

    

20 Is addressed by his/her first name by students.     
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Following are the sections of times that relate to teachers’ verbal communication. 

Below is the 5-point scale. Please indicate the degree to which you agree or disagree 

to the given statements, as per following abbreviation. 

1. Strong Agree (SA) 

2. Agree (A) 

3. Un-Decided (UD) 

4. Disagree (D) 

5. Strong Disagree (SD) 

1 Teacher’s question force me to think and answer it 
during the English class SA A UD D SD 

 2 I prefer  invited by the teacher to present my opinion 
in front of the class to my own iniciatif SA A UD D SD 

3 I like teaching learning process when teacher gives 
clearly direction better than read the instruction on 
the book my self 

SA A UD D SD 

4 I lose interest and feel unmotivated when my teacher 
doesnot inform the mistake  that I made thrugh my 
task or respons 

SA A UD D SD 

5 It will gives me more understanding if teacher gives 
clues to do the task or to know the incorrect part SA A UD D SD 

6 I enjoy when teacher encourage me and respect to 
my answer whether it is wrong answer 

 

SA A UD D SD 

7 I feel shy and upset when teacher criticize me in front 
of the class SA A UD D SD 

8 I feel my work is useless when teacher ignore my 
opinion or my answer and did not 

Correct my mistake  

SA A UD D SD 

9 I enjoy when teacher gives comment to my work 
SA A UD D SD 
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10 Teachers’ comment influnces me in doing my task 
SA A UD D SD 

11 I enjoy when teachers’  give feedback to my answer 
or opinion. SA A UD D SD 

 

Appendix 4: List of Instruments for Teachers’ Non-Verbal Communication 

To answer question number four, to know the impact of teachers’non-verbal 

communication on students’ motivation in learning English, the writer will use the 

instrumen that some of the content is adapted from Butt (2011). 

Following are the sections of times that relate to teachers’ non-verbal communication. 

Below is the 5-point scale. Please indicate the degree to which you agree or disagree to 

the given statements, as per following abbreviation. 

1. Strong Agree (SA) 

2. Agree (A) 

3. Un-Decided (UD) 

4. Disagree (D) 

5. Strong Disagree (SD) 

  

Hand Gestures 
     

 

1 Body movements of the teacher during teaching 
process help me in understanding the lesson. SA A UD D SD 

 2 I understand the lesson more effectively when the 
teacher uses his/her hands to give us additional 
meaning of the topic. 

SA A UD D SD 
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3 I enjoy teaching learning process when teacher 
moves his/her hands, shoulders and head to make 
the lesson more interesting and informative. 

SA A UD D SD 

4 I lose interest and feel unmotivated when my 
teacher sits in the chair during teaching process. SA A UD D SD 

5 Due to the body movements of the teacher, the 
classroom environment becomes conducive to 
learning. 

SA A UD D SD 

6 Teacher's body movements help me to understand 
and take more interest in learning SA A UD D SD 

7 I understand the teacher explanation more  when 
she/he move their hand to  practice something that 
I should do related to their instruction. 

SA A UD D SD 

8 I understand and focus  the teacher explanation 
more when she/ he point the things that is being 
expladine 

SA A UD D SD 

9 Teachers hand moevents help me to undertsand 
teachers instruction and explanation durung 
English class 

SA A UD D SD 

10 Teachers should move their hands while they are 
teaching and explaining English in order go make 
the students understand because of lackness in 
English vocabulary 

 

SA A UD D SD 

  

Head Movement 

 

  
 

 

 

  

1 Body movements of the teacher during teaching 
process help me in understanding the lesson. SA A UD D SD 

 2 I understand the lesson more effectively when the 
teacher uses his/her head to give response to our 
answer/ feedback 

SA A UD D SD 

3 I enjoy teaching learning process when teacher 
moves his/her hands, shoulders and head to make 
the lesson more interesting and informative. 

SA A UD D SD 
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4 I lose interest and feel unmotivated when my 
teacher sits in the chair during teaching process. SA A UD D SD 

5 Due to the head movements of the teacher, the 
classroom environment becomes conducive to 
learning. 

SA A UD D SD 

6 Teacher's head movements help me to understand 
and take more interest in learning SA A UD D SD 

7 I understand  the answer is the true or not true by 
looking at my teacher head movement SA A UD D SD 

8 I feel  happy when teacher nodding her/his head 
while I answering the question, I admit it as sign 
that my teacher agree with me/ my answer  

SA A UD D SD 

9 I feel sad and shy when teacher shake her/his head 
while I answering the question,I admit it as sign 
that my teacher did not agree with me/ my answer 

SA A UD D SD 

10 I will pay more attention during the class when 
teacher move their head and looking at me SA A UD D SD 

  

Emblems 

 

     

1 I will be quite when teacher put hi/her finger in 
front of their mouth, as emblem that student should 
be quite 

SA A UD D SD 

 2 I will try to answer a question when teacher give 
assign to me to annswer the question/ to continue 
my explanation 

SA A UD D SD 

3 I feel happy when teacher give me thumb to my 
answer/explanation, it means my answer is good SA A UD D SD 

4 The class will be quite as soon as teacher raise 
his/her hand and form in three finger, as sign that 
students have to pay attention 

SA A UD D SD 
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5 I will read the sentence which is pointed by teacher 
and follow teacher hand movement SA A UD D SD 

 

 

 

 

Affect Dispaly 
     

1 I mostly understand teacher's facial expressions 
generated during teaching learning process. SA A UD D SD 

2 When teacher enters in the class I notice his/her 
facial expressions. 

SA A UD D SD 

3 Smile on teacher's face motivates me to take 
interest in the studies. 

SA A UD D SD 

4 Anger on teacher's face motivates me to take 
interest in the studies. 

SA A UD D SD 

5 Different expressions on the face of teacher during 
teaching help me in understanding the concept, 
he/she is teaching. 

SA A UD D SD 

6 I become motivated when teacher appreciates my   
involvement in the studies through his/her facial 
expressions in the classroom. 

SA A UD D SD 

7 Teacher’s facial expressions positively affect the 
teaching learning process in classroom 

SA A UD D SD 

8 Teacher's eye contact makes me attentive in the 
class. 

SA A UD D SD 

9 I am always ready for a question from the teacher 
when he/she smiles with me in the classroom. 

SA A UD D SD 

10 Teacher's regular facial expression in the 
classroom provokes me to prepare my lesson 
beforehand. 

SA A UD D SD 

11 

 

I recognize teacher’s response from his/her facial 
expression during lessons 

SA A UD D SD 

12 I recognize teacher's appreciation for me during 
lesson from his/her face expression. 

SA A UD D SD 

13 Teacher's regular face expression makes the 
classroom's environment alive to the lesson taught. SA A UD D SD 

 

Appendix 5: Interview list 

1.  How can you describe your motivation in the English language classrooms? 
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2. In your opinion what is the motivational strategies that should be used in 

language classroom? 

3. At the beginning of the language class or task, how can English teacher initiate 

students’ motivation? 

4. During English classroom or during doing a task, how can a teacher keep students 

motivated? 

5. At the end of the classroom or task, what strategies do a teacher should use to 

motivate her students? 

6.  Tell me about a motivated teacher, what does she do to keep you motivated? 

Mrs. Dwi and students’ conversation transcripiont in English class 

T: Assalamu’alaikum wr wb  

S: Wa’alaikum salam wr wb 

T: Good afternoon students 

S: Good afternoon miss 

T: Good afternoon students 

S: Good afternoon miss 

T: Boys in the corner, are you with me? 

S: Yes... Good afternoon 

T: Ok, good afternoon students 

S: Good afternoon miss 

T: Well, my name is Dwi Utami Nurul 

S: Siapa? Ibu Dwi... 
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T: Dwi Utami Nurul. You can call me Miss Nurul. Oke, before we start our lesson 

today, let’s pray. Who is the captain of this class? Who is the captain? Oke the 

captain, please  

S: (ribut). Saya... 

T: What is your name? What is your name? 

S: Tisu basah (tertawa). Tiong... Tiong 

T: My name is 

S: My name is 

T: You can call me  

S: You can call me Tiong 

T: So, what is your name? 

S: My name is Tiong and you can call me Tiong 

T: Ok Tiong, please lead the class to pray . You say let’s pray. Ok, let me say in 

bahasa. Let’s pray. Jika kamu bilang let’s pray, tengok kanan kiri semuanya sudah 

siap berdoa belum, kalau sudah, pray begins. Terus nanti berdoa, setelah selesai 

berdoa say finish. After that you say finish and everyone will say good afternoon. 

You get it? Paham?  

S: Paham 

T: Ok. 

S: Adu mamae. Let’s pray 

T: Let’ pray. Let’s pray. Pray begins. After you say, pray begins, tengok kanan 

kiri, and then you say pray begins. After pray begins, all of you are praying. Jadi 

setelah bilang pray begins baru kalian semua ber... 

S: Doa. Let’s pray... Pray begins... Finish. Good afternoon miss 
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T: Ok good afternoon students, thanks. Ok, before we start our material, so we 

have to review or recall your memories about the previous meeting. Jadi sebelum 

kita belajar bahasa inggris hari ini, kita akan mereview, mengingatkan kembali 

dari pertemuan sebelumnya 

S: Yes 

T: what have you learned on last meeting? 

S: Can sama cannot 

T: have you learned about will ? 

S: No... will belum mom   

T: Ok, coba contoh kalimat yang menggunakan can 

S: I can...  

T: what is the meaning of can? 

S: Bisa atau dapat 

T: Iya, the formula? Rumusnya ada subject plus predicatenya pake can atau 

cannot plus verb berapa 

S: Verb satu 

T: Plus object  

S: Object 

T: Ok, who is the subject  ? 

S: Vebi 

T: What is your name? My name is... 

S: My name is Mario 

T: You can call me 

S: You can call me Mario 
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T: Ok Mario can play the ball, what is thre meaning? 

S: Mario dapat bermain bola 

T: Kalau negativenya? 

S: Mario cannot play the ball. Pintarkan? 

T: what about the interrogative? 

S: Can Mario play the ball? 

T: Yes, right. 

S: Masuk pak Eko 

T: And then if the answer is yes 

S: Yes 

T: Mario is a girl or boy ? 

S: Cowok.... cewek  

T: Mario diganti He. If wrong? 

S: He cannot play the ball. 

T: And we change to will...what is will? 

S: Akan 

T: Ok, sekarang kamu bikin kalimat dengan will(now, you make a sentence using 

“will”)  . Contohnya, what is your name?  

S: Syifa. My name is Miswari, you can call me Miswa 

T: Ok Miswa, Miswa will go to school...Ingat ya kalau will itu belum dilakukan, 

akan, artinya akan. Misalnya go to school tomorrow. Artinya Miswa akan pergi ke 

sekolah besok. Mungkin hari ini dia sakit ya, mungkin. Ok and than,the negative 

form? 

S: Negative nya 
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T: Ok hello everybody, are you with me? Are you with me? Boys in the corner? 

S: Yes 

T: Ok, change the positive one into the negative one. 

S: Miswa will not go to school tomorrow 

T: And then the interrogative one? 

S: Will Miswa go to school tomorrow? 

T: do you understand? 

S: Paham 

T: As far as good, 

S: Yes 

T: do you have question?? 

S: No... 

T: Ok, dicoba ya... Ok, lets try, to memory this material. What is verb? 

S: Gak tau 

T: Kata yang menunjukan sebuah tindakan atau perbuatan. Ok start from you, 

mention verb! Kata kerja. Misalanya read, membaca. 

S: Read 

T: Sebutkan kata kerja yang lain, ok you/mention anther verbs,  

S: Sweep 

T: Menyapu. And you! 

S: Bring.  

T: You please! 

S: Swim 
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T: And then you boy 

S: Run  

T: And then you 

S: Walk 

T: And you, you have to mention 

S: Write 

T: And you 

S: Watch 

T: You 

S: Sing 

T: Other please 

S: Check 

T: And you, mention verb 

S: Sing 

T: Other please,  can you find other verbs 

S: Play 

T: And then you boy 

S: See 

T: Tinggal dua ini ya 

S: Pray 

T: What else, just say in Bahasa and I will translate. Coba bahasa inggrisnya 

membaca? 

S: Read 
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T: Bahasa inggris nya, apa ya? Ok kamu mau mengatakan apa, saya akan 

mengartikannya.What will you say? I will translate it 

S: Read 

T: It already mentioned.  

S: Makan 

T: Ok, eat. Oke students let’s jump to our material today. Kita hari ini akan belajar 

suggestion. What is suggestion in Indonesia.  

S: Yes 

T: Yaa... kita mengenalnya dengan kata saran. We use “should”. You can open 

your book page 34. Boys in the corner, are you with me? Boys in the corner. Boys 

in the corner are you with me? Yes you, what are you doing? 

S: Apa yang kamu lakukan 

T: Lagi nulis apa? 

S: Nulis materi 

T: Buku bahasa inggrisnya mana? 

S: Ini 

T: Oke, open page 34. Boys, open your book please, page 34. Halaman berapa? 

S: Tiga puluh empat 

T: Yes, you are a smart students. Ok students, please listen and repeat after me. 

Jadi dengarkan dan ulangi setelah  

S: Saya 

T: Miss Nurul. We will... ok everybody, listen and repeat after me, please. We 

will 

S: We will 
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T: Use more English now 

S: Use more English now 

T: You should 

S: You should 

T: Meet me  

S: Meet me 

T: And your friends 

S: And your friends 

T: In English  

S: In English  

T: You should 

S: You should 

T: Ask question  

S: Ask question  

T: In English  

S: In English  

T: You should 

S: You should 

T: Answer question 

S: Answer question 

T: In English  

S: In English  



123 
 

 
 

T: You should 

S: You should 

T: Take leave  

S: Take leave  

T: In English  

S: In English  

T: You should 

S: You should 

T: Take leave  

S: Take leave  

T: In English too 

S: In English too 

T: But don’t worry 

S: But don’t worry 

T: When you need 

S: When you need 

T: I will help you 

S: I will help you 

T: Should 

S: Should 

T: Boys, you are in the corner, say should 

S: Should 
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T: Now 

S: Now 

T: Know 

S: Know 

T: What is the difference? 

S: Sekarang dan tahu 

T: Read this  now, and this one know 

S: Now, know 

T: Good 

S: Good 

T: So far so good. So now we jump to the roles of suggestion. Rumusnya apa ya 

kalau pake should? Subject plus  

S: Verb 

T: Verbnya yang dipake verb berapa? 

S: Dua,,, satu,,, 

T: Verb one, and then plus 

S: Object 

T: Oke contohnya, we, kita, we will run. We should do our homework. What is 

homework? 

S: PR 

T: PR. We should do our homework after school. Oke coba, Hai... 

S: Hai 

T: Hallo 
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S: Hallo 

T: Are you with me? 

S: Yaaa 

T: Oke, for the first sentence. We should do our homework after school artinya? 

Kita harus, oke should itu artinya sebaiknya atau 

S: Seharusnya 

T: Kita sebaiknya. Do, what is do, we should do, mengerjakan. Our homework PR 

kita, after school, setelah sekolah. We should not, kita sebaiknya tidak bermain 

diluar, before we do our homework, sebelum mngerjakan PR 

S: Masa sih? 

T: Contohya lagi ada di halaman 37. Thirty seven. Itu ada sebuah situasi, 

contohnya itu we have two tests tomorrow, English and IPS. Artinya apa? We 

have, kita punya dua test besok, bahasa inggris dan IPS. Itu syaratnya apa? You 

should... Oke everybody, listen and repeat after me. 

S: Yes 

T: We have  

S: We have  

T: Two tests 

S: Two tests 

T: Tomorrow 

S: Tomorrow 

T: English 

S: English 

T: English 
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S: English 

T: And  

S: And 

T: IPS 

S: IPS 

T: You should 

S: You should 

T: Not go to the game 

S: Not go to the game 

T: You should 

S: You should 

T: Study for  the test 

S: Study for  the test 

T: Oke, yang nomor dua. I do not know  

S: I do not know 

T: The meaning of row 

S: The meaning of row 

T: Artinya apa? Saya tidak tau artinya 

S: Artinya apa? Saya tidak tau artinya 

T: What is row? 

S: I do not know 

T: Now, you answer 
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S: Now, you answer  

T: What is row in bahasa? Ga... 

S: Garis 

T: Ok, what is the suggestion. You should  

S: You should  

T: Look it up  

S: Look it up  

T: In the dictionary  

S: In the dictionary  

T: Of yourselves 

S: Of yourselves 

T: You should not  

S: You should not  

T: Depend on  

S: Depend on  

T: Others  

S: Others 

T: All the time 

S: All the time 

T: Artinya? 

S: Artinya? (Tertawa) 

T: Coba semuanya, artinya?/ok everybody,what is the meaning? 



128 
 

 
 

S: Coba semuanya, artinya? 

T: No... You do not have to repeat after me. 

S: Yes 

T: Coba sekarang kita artikan sama-sama ya. You should look it up, artinya.   

S: Kamu sebaiknya mencarinya di kamus oleh diri kamu sendiri.  

T: You should not, kamu sebaiknya, depend on, depend on artinya? What is 

depend? Bergantung 

S: Bergantung 

T: To others, artinya, pada orang lain 

S: Pada orang lain 

T: All the time 

S: All the time 

T: Tiap waktu 

S: Tiap waktu 

T: Ok students, now I will devide you into six groups, no, seven groups, sorry. So 

you have to count one till seven. Said one, Said one, Said one. 

S: One, One, One  

T: Ok, group one, two, three, four, five, six, seven 

S: (ribut) 

T: Oke students, please move. 

S: (sambil ribut) 

T: Sudah? Sudah semua ya. Sudah? Oke, oke, the role is the think pair-shared. 

The first you think, I will give you a statement. Oke semuanya, let me speak in 

bahasa to make it easy. Peraturannya gini, saya akan memberikan sebuah situasi 
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seperti contohnya, we will have two tests tomorrow, kita punya dua test 

tomorrow, besok. Ketika saya sudah memberikan situasi, anda semua think, 

berpikir untuk membuat kalimat dengan menggunakan should dan should not. 

Seperti tadi contohnya. Contohnya you should not go to the game, artinya kamu 

sebaiknya should not, tidak pergi main game. You should study for the test, kamu 

sebaiknya belajar untuk test. Itukan menggunakan should dan should not. Okey  

S: Yes 

T: Do you hear with me? Mendengarkan? 

S: Yes 

T: peraturannya sudah jelas? Jadi nanti setelah saya memberikan aba-aba untuk 

berpikir, anda silahkan berpikir, setelah itu nanti saya akan mengucapkan kata 

guess. Nah kemudian wanna be you, satu diantara kalian untuk mewakili, angkat 

tangan nya kemudian/so, I will give you sign to think, then you think, then I will 

say a word ,you will rise hand and answer. 

S: Ucapkan  

T: Menjawab dengan menggunakan should and should not. This is some verbs 

that can help you  but if you have the other verbs, you can use it. Jadi Disini ada 

beberapa verb yang akan membantu kalian tapi kalau kalian punya verb sendiri 

you can do it, kalian bisa menggunakannya. Paham? 

S: Paham, insya allah. 

T: Boys, paham maksudnya? 

S: Yes, berdasarkan pertanyaan. 

T: Yes, based on the situation. Ini duduknya berapa? 

S: Lima 
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T: Oke, first situation, yang menang akan dapat start. Jadi saya akan membantu 

kalian.so, I will help you, Oke the first situation. Ayo semuanya, sama-sama 

mengartikannya. What is claudy? 

S: Mendung 

T: Ok, I will give you three minutes to answer the sentence using this situation. 

S: (bertanya sambil ribut) 

T: Nah, gitukan kalau tidak mendengarkan. You mention should and should not 

based on the situstion, ayok... Ini balik saja. You just move your chair. Ayo yang 

ini, where groups are belonged to? 

S: Six 

T: Oke, jadi kalian membikin kalimat sesuai dengan situasi itu dengan 

menggunakan should dan should not. 

Selang beberapa waktu 

T: Oke... hallo, sudah semuanya. Boys in the corner, please. Ok yang belakang 

sudah, group five sudah? 

S: Sudah 

T: kelompok yang lain kalau sudah, raise your hand ya... 

S: Iya... 

T: Oke students, sudah semua ya. The corner, are you with me? Are you with me? 

S: Yes 

T: Oke, yang bisa menjawab angkat tangannya ya. /ok who want to answer,raise 

your hand! 

Selang beberapa waktu? 

S: Miss.. 
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T: Nggak... inikan cepat-cepatan. Yang lebih dulu group 3. Untuk kalian saya 

akan beri situasi lain dan kalian harus think lagi. I will give you the new situation, 

you have to think again.Oke... 

S: Oke 

T: Oke students. Our class is dirty and mussy. What is dirty? 

S: Kotor  

T: What is mussy?  

S: Mess 

T: Berantakan. Jadi ruangan kita kotor dan berantakan. Oke kalian membuat 

kalimat dengan menggunakan should and shoul not start from now! Start from 

now, okey you make a sentence using should and should not. Hallo group five, do 

you understand what I mean? Group seven, are you with me? 

S: Miss verbnya pake apa? 

T: Tergantung subjectnya, sabjectnya apa?/depend on the subject, what subject? 

S: This class 

T: Berarti this class seems 

S: Miss... Miss... sudah 

T: Oke, dalam hitungan ketiga/ in the third count ya.. one.... two.... three 

S: Miss (sambil teriak) 

T: Yang belakang 

S: You should clean your classroom 

T: And should not? 

S: Hah... You should not... hah forget. Hahahah 

T: What? 
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S: (menjelaskan) 

T: Yes, you are right. Ayok semuanya ini artinya apa? 

S: (menjelaskan)  

T: Under the desk, di bawah meja. Oke start from now! 

Selang beberapa waktu 

S: Miss artinya? 

T: Mereka sebaiknya tidak membuang sampah di bawah meja/ do not throw the 

rubbish under the table 

S: Miss... Miss... Miss 

T: sudah? 

S: Sudah 

T: oke saya akan menghitung sampai tiga. Turunkan semua tangannya/ okay I  

will count unil three and turn down your hand 

S: Woe turunkan dulu tangannya 

T: Sudah semuanya, sudah siap?/okey everybody are you ready? 

S: Sudah 

T: One... oke. One... two... three. (tertawa semua) 

S: You should clean the garbage under the desk. 

T: Right. What group? 

S: Group seven 

T: Ayo yang belakang, ayok. Sit down please 

S: Sit down, sit down... 
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T: Sit down on your own chair. What groups are you belonged to? Group berapa 

ya?  

S: Four 

T: Oke sudah semua ya 

S: sudah 

T: Sudah semua, One... one two... one two...three. group two is the winner. Oke 

everybody, sit down please 

S: (ribut) 

T: Oke everybody, listen to me. Duduk dulu semuanya. Say congratulations 

together ya 

S: Yes 

T: Oke hitungan ketiga ya. One, bilang congratulations semuanya ya, two... 

three,okay everybody say” congratulation” 

T & S: Congratulations 

T: Oke everybody, hallo...hallo. everybody because the time is up so I say 

assalamu’alaikum wr wb 

S: wa’alaikum salam wr. Wb 

  

The Students Respons to the Teacher’s Questioning 

Students 1 

She felt that teachers’ question doesn’t give any influence for her. It means that she 

is not motivated by teachers’ question. She will learn English with or without 

teachers’ question. 

Students 2 
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She felt very motivated to answer the question and think hard to solve the problem 

if teacher give question to her.  

Student 3 

He think that teachers’ question doesn’t force him to think and answer the question 

during the lesson. It means that he does not fell motivation from teachers’ question 

when he learn English. 

Student 4 

He is agree that theacer’s question force him to think harder to find the answer 

rather than teacher did not give any question while he learn English. 

Students 5 

She fell unsure that teachers’ question make her to think during English lesson. It 

means that teachers’ question does not give any influence to her. 

Student 6 

Students number six fell un sure if teachers’ question make her to think harder 

during english lesson. 

Student 7 

Students number seven think very agree when teachers give question , he will force 

to think to find the answer during English lesson. 

Student 8 

She fell unsure when teacher ask or give question can force her to think harder. 

Student 9 

He fell no influence wether the teacher gives him question or not, he will try to 

think and try to solve the problem while he learn English. 

Student 10 
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Student number 10 admits that when he gets question from the teacher, he will  think 

harder to think and answer the question. 

Student 11 

Student number 11 agree that teachers’ question makes her to think and try to 

answer the question, but if teachers did not give her question , she will not think 

and only listen to the explanation. 

Student 12 

Student number 12 also agree that teachers’ question give influnce for her to learn 

seriously during the English lesson. 

Student 13 

Student number 13 fell unsure if the teachers’ question will make him to think more 

and find the answer rather than if the teacher did not ask any question. Without 

teachers’ question it is a due for him to learn seriously during English Lesson. 

Sometimes teachers’ question gives influence , but sometimes it gives no influnce 

durin English lesson. 

Student 14 

Student number 14 agree that teachers’ question gives her willingness to learn 

English more in order to answer the question. 

Student 15  

Students number 15 thinks that teachers’ question do not force him to think during 

English lesson. 

Student 16 

Students number 16 believes that teachers’ question gives reason him to think more 

during English lesson, but when there is no question from the teacher or the question 

is directed to another students, there is no responsibility for him to answer the 

question. 
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Student 17 

Students number 17 stay to think seriously and try to find answers of any questions 

altough the teachers’ do not give her any questions.  So, question from the teacher 

is not force him to think. 

Student 18 

Student number 18 feel unsure if teachers’ question force her to answer the 

question, if she doesn’t know the answer then she will ask her friends’ help. 

Student 19 

Students number 19 think that teachers’ question force her ti think harder about the 

material and the answer that is needed in English lessson. 

Students 20 

Students number 20 agree that teachers’ question also give her motivation to think 

to find the answer and learning seriously in English lesson, 

Students 21 

Students number 21 believe that teacher questions also makes her to think harder in 

English class. 

Students 22 

He realize that when teachers give him question , it will force him to think better in 

English lesson, but if he does’nt get any question from his teacher, he will think 

slowly. 

Students 23 

Students number 23 realized that teacher’s question influenced her to think harder 

during the English lesson. 

Students 24 
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He believes when the teacher gives him question, it will help him to choose better 

answer that he has in his mind. 

Students 25 

She agree that teacher’s question give her chance to think and and answer the 

question related to the Englsih lesson and remember the true answer. 

Students 26 

He very agree about teacher’s question is something that makes him learn more 

seriously in learning English. 

Student 27 

She thinks that teacher’s question will influence her and all of her friends to think 

harder when teacher gives them question. 

Student 28 

He very agree that teacher’s question makes him learn more than there’s no question 

from teacher.  

Student 29 

He agree by teacher’s question the student will think harder than there is no question 

Students 30 

Teacher’s question forces him to think to find the answer especially in some lesson  

including English. 

 

The Students’ Respons to The Teachers’ Invitation In Learning English 

Student 1 

Student number 1 disagree if teachers’ invitation motivate her in learning English. 

For example when she was asked to come forward and write the answer in the 

whiteboard, she will try her best try. 
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Student 2  

He feel unsure that teacher’ invitation motivate students because it make him shy, 

then if his answer wrong,he will be shouted by another students. 

Student 3 

She feel more brief and unshy or more confident, for example in English class, 

teacher invites student to sing to practice the fluency. 

Student 4 

She feel unsure that teachers’ invitation unmotivate her because by teacher 

invitation , it make her affraid if she make mistake. 

Student 5 

Student number five caould not decide if teacher’s invitation can motivate her to 

learn more seriously. 

Student 6 

She did not feel motivated with teacher’s invitation during the class, there is no 

influence for her, because she rarelt invited by the teacher. 

Student 7 

He feel like ussual , whether the teache invite him or not, he will always learn well, 

with or without teacher’s invitation. 

Student 8 

She feel smart when teacher invite her to answer question,to eda the text or to play 

role in front of the class.she agree if teacher’s invitation motivate her in learning 

English. 

Student 9 

He feel more confindent if teacher invites her to show her ability and expertise 

during English lesson. 
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Student 10 

She think that teachers’ invitation is good because help to get more confident in 

front of public,for example when teacher invite student to introduce their selves. 

Student 11 

She is not sure if teacher’ invitation motivate her, because she always tries to answer 

and solve the problem during the English lesson with or without teacher’s 

invitation. 

Student 12 

She feel more confident after teacher invite her in front of the class. For example 

when teacher invited student to do something to get mark. 

Student 13 

She think that teachers’ invitation teach her to be more responsible because she feel 

targeted by teacher invitation. 

Student 14 

She think that teacher invitation is good because train our mental and self 

confidence, learn more for the preparation in order she will be ready anytime the 

teacher invite her. 

Student 15 

She agree that teacher invitation motivate her in learning English because  it will 

help her to  express her ability in front of her friend. If there is no invitation from 

the teacher, she will not express her ability because she avoid of being judge by her 

friend if she try to show off. 

Student 16 

Teacher invitiation to particpate during the lesson motivate her, because by the 

invitation she feel confidence and habitual to take part in English lesson, for 
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example when the teacher invite her to sing a song, write the answer in the 

whiteboard and to read the text. 

Student 17 

Teacher invitation did not bring any influences to her in following the class. She 

felt that her teacher rarely invite the students. 

Student 18 

She feels that everytime the teacher invite her, she gets more energy to study more 

during the class. She realy likes teacher’s invitation. For example when the teacher 

asked her to answer the question or to rite the answer in front. 

Student 19 

When teacher invites her, she feel that her teacher wants her to achieve something, 

so she wants to reach the achievement as the teacher want. 

Student 20 

She feel just like usual , and teacher invitation did not give her any influence. She 

will answer the question if she know the answer. 

Student 21 

She feel the teacher more appreciate her if the teacher invite her during the class 

and really eager to pay more attention. 

Student 22 

He feel honourable when the teacher invite him to answer a question or to take 

participation during the class, so she really agree if teacher invitation motivate him 

so much.  

Student 23 

She will try more if the teacher ask her to participate during the class.  

Student 24 
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He rarely invited by the teacher to take part in learning process, so he could not 

decided  if tecaher’s invitation can motivate him or not. 

Student 25 

She would try the best if teacher invite her to answer the question or to express her 

idea. She just listen passively when there is no push or no invitation for her. 

Student 26 

She will answer the question more seriously if she is invited by his teacher to take 

part in learning process. 

Student 27 

She is agree if teacher should invite the students to answer the question or come 

forward in front of the class. She has more spirit to pay attention to the learning 

process better than teacher never invite her. 

Student 28 

He feel that teacher invitation will influence students willingness to learn, he likes 

if teacher ask him many question. 

Student 29 

He feel uncertain if teacher’s question or invitation can motivate him. Because 

teacher did not push the students to answer but only give the question and give it 

back to another students if they can not answer it. 

Student 30 

He feel that his teacher rarely give the students question and rarely invites the 

students, so he thinks that teachers’ invitation can not give them motivation. 

The Students’ respons to The Teacher’s Direction 

Student 1 
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She agree that teacher’s direction  very usefull for her to understand more about the 

lesson or the task that she should do. In her opinion teacher direction is more usefull 

than written instruction in the book. 

Student 2 

Student number 2 very agree if teacher’s direction  is really needed by the students 

to give deeper information. By unfderstanding more, the students have more 

motivation to do the task and to follow the material. 

Student 3 

Students number 3 hopes that everytime teachers give taks or assignment to them, 

teachers also give the direction, so that they can do the task clearly. He feel that 

teachers’ sirection can motivate him to do any task. 

Student 4 

Students number 4 agree that teacher’s direction can mtivate her in learning 

English, especially when they do some assignment. Teachers’ direction is really 

needed. 

Student 5 

Students number 5 feels that direction from the teacher very helpfull, so they 

understand what  should be done by them. He realizes that teachers’ direction 

moivate her so much.  

Student 6 

When teachers’ direction is very clear, she can understand well about the task. She 

feel that teachers’ diection can motivate her to follow the English learning process. 

Student 7 

Her teacher always gives her direction before they asked to do some task or activity, 

so she feel that teacher’s directon really moivate her. 

Student 8 
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Teacher’s direction very helpfull to follow the learning proces, so students number 

8 very agree if teachers’ direction really motivate her. 

Student 9 

Altough sometimes, teachers’ tolds the direction not so clear, but it really helping 

the students, at least to undertstand. May be teacher should repeat the direction 

many times to get the students’ understanding. 

Student 10 

When she read the direction from the book, she does not undertsand the direction, 

she still needs teacher’s direction. So teacher’s direction really influences her in 

learning process and motivate her. 

Student 11 

Teachers’ direction very helpfull for her to know and understand the process and 

activity during the learning process.  

Student 12 

She feel confused whether teachers’ direction can motivate her or not during the 

learning process, because she prefer to her friends’ explanation rather than her 

teachers’ direction. 

Student 13 

Student number 13 always waits for the teacher’s direction. It really help her to 

understand the activity and the assignment while she follows the learning process. 

Student 14 

Students number 14 really appreciate when teacher gives direction. It really help 

her in following the learning process. 

Student 15 

There is a direction in the book, but teacher’s direction makes it complete. So he 

feel teachers’ direction motivate her. 
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Student 16 

Teacher’s direction should be gave in every moment in learning process. She feel 

that teachers’ direction is really helpfull for the students to increase her motivation. 

Student 17 

She think it is unusefull if the students only read the direction without teacher’s 

direction. So teacher’s direction really motivate her in learning process. 

Student 18 

Teachers’ direction is important for the students. He is agree if teachers’ direction 

can motivate him. 

Student 19 

She will pay more attention when teacher’s gives her  a direction. Shefell that 

teachers’ direction can motivate her .  

Student 20 

She really agree if the teachers’ give direction, it will motivate her in learning 

process. 

Student 21 

She pay attention ,not only direction from the book but also from the teacher’s 

direction. Because it makes her undertsands about every singles steps that she 

should follow to finish the task. 

Student 22 

She always wait for the teachers’ direction because she will be motivated more with 

teachers’ direction. 

Student 23 

He believes that teachers’ direction will motivate him in learning process, 

especially in difficult materials. 
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Student 24 

Sometimes by asked her friend she will confused, but by teacher’s direction she 

will understand the activity clearly. 

Student 25 

She really need teachers’ direction in evry process of learning in the class or in 

doing the task or assignment. 

Student 26 

Students number 26 feels motivated by the teacher’s direction. Because , through 

the teacher’s direction she know how to do the task and how to finish the assignment 

as well as the regulation. 

Student 27 

She agree if teachers’ direction can motivate her because through teachers’ she can 

maximize the result of her task or assignment. Without teachers’ direction, she just 

do the task as she can do. 

Student 28 

She really feel taht taechers’ direction can help her in doing the task or the 

assignment. So she feel very motivate by the teachers’ direction.  

Student 29 

Teachers’ direction really help her to undesrtand the materials and did the task. So 

she will try to do the task as best as she can by teacher’s direction. Especially in 

doing the assignment and understand the materials. 

Student 30 

She disagree if teachers’ direction can motivate the students, because she will 

always gives her best, with or wothout teachers’ directions and without teachers’ 

direction there is direction from the book, and it is enough. 

The Students’ Respons to The teachers’ Inform In Learning English 
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Student 1 

She think that every people do mistake when they do the task, so its better for 

teacher to inform the student about the mistake and anything that related to the task. 

And its a teacher duty to inform to the students about the mistake so they can repaire 

their mistake. 

Student 2 

Sometimes she feel just like usual but sometimes she feel uncomfortable with 

teachers’ informs. 

Student 3 

She feel dissappointed with if teacher inform something wrong with her work. 

Student 4 

Teacher’s inform is good and received bacause it is for her kindness. 

Student 5 

Students number 5 feel that teachers’ inform is important for her. She feel that from 

teachers’ inform she will know the mistake and repaire the mistake. 

Student 6 

Teachers’ inform is good, because in order to make the students know their mistake. 

Student 7 

Students number 7 feel that she will be sad if gteacher inform something that she 

does not understand, but if she is informed something that is understood by her, it 

is okay. 

Student 8 

Students number 8 will receive if teacher give information abut her work, so she 

can repaire her mistake. 

Student 9 
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If teacher inform her, she will make the same mistake. 

Student 10 

Sometimes she feel lazy to repeat or to rewrite the task after teacher inform her 

mistake. 

Student 11 

She will receive and repaire her mistake 

Student 12 

She will listen to the teachers’  information and did as what the teachers’ informed. 

Student 13 

Teachers’ inform is normal, because students need teachers’ inform to know 

whether she is wrong or she is right in doing the task or in any other things related 

to the learning process. 

Student 14 

She hope that when teachers’ inform something , the teacher realize that she is not 

expert in every lesson. 

Student 15 

He will accept teachers’ inform because it can make her know her misake and 

repaire it. 

Student 16 

He likes teachers’ inform because through teachers’ inform it informs what teacher 

really know what is on his assignment.   

Student 17 

Through teachers’ inform she will try to avoid the mistake and repaire her mistake. 

Student 18 
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She will listen carefully to teachers’ inform and check her answer and correct it 

carefully based on teachers’ inform. 

Student 19 

Teachers’ inform is a little help for her to explain her mistake, and make her 

assignment better. 

Student 20 

She will respect the teacher and listen to her teachers’ inform . 

Student 21 

She  will do what is teachers’ said through teachers’ inform. 

Student 22 

She will listen to the teachers’  information and did as what the teachers’ informed. 

Student 23 

Actually, she did not feel comfort with teachers’ inform, but she will repaire her 

work as what teachers’ inform. 

Student 24 

Just repaire the mistake after listen to the teacher’s inform. 

Student 25 

She admit the teachers’ inform, and take it as an good advice. 

Student 26 

He will repaire his work as what teachers’ informed. 

Student 27 

She is very happy with teachers’ inform and realize the mistake, finally repaire the 

mistake. 

Student 28 
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He thinks taht teachers’ inform is important to know his mistake because without 

teacher’s inform we never know our mistake. 

Student 29 

He felt little bit annoyed with teachers’inform, especially when teacher asked him 

to rewrite,redone or reapire his mistake, but he will do it if it is needed to repaire 

his mark. 

Student 30 

He will listen to teachers’ inform to know his mistake and repaire the mistake. 

The Students’ Respons To The Teacher’s Encouragement In Learning 

English 

Student 1 

Students number 1 admit that teachers’ encouragement make her confused and 

uncomfortable. 

Student 2 

Students number 2 admits that teachers’ encouragement sometimes motivate her 

but sometimes unmotivated, it depens on the teacher itself, because there are many 

kinds of teachers, some of them are assertive and some of them unassertive. 

Student 3 

Students number 3 has opinion when teachers encourage too much she feel 

uncomfortable with those encoragement. 

Student 4 

He felt that teachrs’ encouragement make him comfort when he did the task or when 

he pays attention to the explanation. 

Student 5 
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She think that teachers’ encoragement really gives her influence to pay more 

attention to the teacher. 

Student 6 

Student number 6 thinks that teachers’ encouragment makes her pay more attention 

to the teacher.   

Student 7 

He thinks that teachers’ encouragement sometimes makes him motivated to learn 

seriously, but sometimes he annooyed it. 

Student 8 

She is really agree that taechers’ encoragements makes her spiritfull to follow the 

process of learning. 

Student 9 

Yes, he thinks that eoncoragement from the teacher makes him spiritfull.  

Student 10 

Ussually he feels it can motivates him, but rarely he just admitted teachers’ 

encouragement as ussual things. 

Student 11 

Teachers’ encouragement makes her pay   ore attention to the lesson, because 

through tecahers’ encouragements she knows which is important. 

Student 12 

Teachers’ encouragements makes her spiritfull to pay more attention to the 

teachers’ explanation and  follow the lesson.  

Student 13 

Teachers’ encouragement doesn’t motivate him, too many encouragement too strict 

for him and it makes him  get bored. 
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Student 14 

Teachers’ encouragement makes her motivated, because she thinks that in order to 

be smart students need teachers’ encouragement to master certain lesson. 

Student 15 

Teachers’ encourgement makes him knows which is right and wrong, and it makes 

him more understand the things clearly.  

Student 16 

He doesn’t like teachers’ encouragement because it makes him unfocus with the 

lesson, just let the lesson naturally. 

Student 17 

She really likes tecahers’ encouragement because it makes her realize that the 

material is important, but if there is no encouragements, she admits that the lesoon 

is less important. 

Student 18 

Sometimes teachers’ encouragement makes her motivated and sometimes it does 

not. It depends on her mood. If the teachers’ force her it is useless when she is in 

bad mood.  

Student 19 

Teachers’ encouragement will motivates her if the teacher gives her true 

encouragement but if the teacher encouraged her in wrong way, she feels 

unmotivated. 

Student 20 

Teachers’ encouragement makes her evaluated her self and get more motivation 

from it. 

Student 21 
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She need teachers’ encouragement to warm her self during the learning process. 

Student 22 

He can not decide wether teacher’s encouragement motivates her or not. It depends 

on her self. 

Student 23 

She admits teachers’ encouragements as ussual thing, it gives no influence to her. 

Student 24 

He feels more motivated by teachers’ encouragements, because if there is no 

encouragement from the teacher he pays less attention to the lesson. 

Student 25 

She will be more motivated when teacher gives her encouragements, without 

encouragements she feels unmotivated. 

Student 26 

He really appreciates to the teachers’ encouragements, because it makes him realize 

that the lesson is important to understand and motivates him to undertsand the 

materials. 

Student 27 

Teachers encouragements makes her to undrstand more about the assignment. 

Student 28 

Teachers’ encouragements during English lesson make him more motivated to 

follow the lesson. 

Student 29 

Teachers’ encouragements’ makes him to pay more attention, because without 

encouragements he will not pay attention to the lesson. 
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Student 30 

Without or with teachers’ encouragement he will pay more attention so the 

motivation does not come from teachers’ encouragements but also from his self.   

The Students’ Respons to The Teachers’ Criticizing In Learning English 

Student 1 

Teacher’s criticism don’t make her motivated, but make her annoyed. 

Student 2 

Sometimes teachers’ criticism makes her motivated , because teachers’ sentences 

make her try her best. 

Student 3 

She feels upset if she got some criticism from the teacher, because she can not 

fullfill the teachers’ expectation. 

Student 4 

She will be patient if she got the criticism, she is sure that teachers’ criticism will 

give advantages for her. 

Student 5 

teachers’ criticism makes her better, so she agree if teachers’ criticm motivate her 

to achieve progress. 

Student 6 

Sometimes teachers’ criticism makes her confused, if the critics is good it can 

influenced her, but if the critics is bad it makes her down. 

Student 7 

Sometimes she feels pleasure with the teachers’ criticism, but sometimes she feel 

unsure if the teachers’ criticism does not motivate her. 
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Student 8 

Depends on the critics, if it is good for the progress she will accept the critics, but 

if the critics does not make sense she will not accept it. 

Student 9 

She can not decide if teacher’s criticism makes her  motivated, but it makes her 

down, but it makes her motivated when the condition in proper time. 

Student 10 

She thinks that criticism is good for her if she is wrong as the critics, but if the 

critics is not appropriate, she cannot receive it. 

Student 11 

She thinks that students motivation is not depends on the teachers’ criticism, but it 

will makes her down. 

Student 12 

She feels offended with teachers’ criticism, so she does not like teacher’s criticism. 

Student 13 

She thinks when tecahers’ criticize her, something wrong with her, so she accept it 

and she admits that it usefull for her. 

Student 14 

Teachers’ criticism makes her unmotivated, it makes her shy,especially when the 

critiics is given in front of the students.  

Student 15 

She can not feel that teachers’ criticism can motivate her or not. She thinks hat the 

motivation come from herself. 

Student 16 
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She disagree if teachers’ criticism can motivate her, it makes her affraid and unfocus 

to teachers’ explanation. 

Student 17 

She feel just like ussual when teacher criticizes her, so she feel motivated or not, 

she can not decide it. 

Student 18 

She agree if teacher’s criticism is good for the students and motivates them, because 

teachers’ criticism is an advice for the students. 

Student 19 

She takes the critics to her ownself, she will take it if the critics is appropriate, but 

if it is not appropriate she just can not take the critics.  

Student 20 

She feels that teachers’ criticics only makes her uncomfortable with the learning 

process, but sometimes she also needs teachers’ critics, so that she can not decide 

wether teacher’s critics can motivate her or not. 

Student 21 

She will be motivated if teachers’ critics is good for her, but if the critics is not 

appropriate to the fact. So she can not decide if she will be motivated everytime the 

teachers criticize her. 

Student 22 

She will receive any of teachers’ critics, because she feel sure that inside teachers’ 

critics there is a positive things to do. 

Student 23 

She feel uncomfortable with teachers’ criticics because she think that she does a 

good think , and she did not want to repeat the things as the criticism said. 
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Student 24 

He feel that teachers’ critics can motivate him in learning process, because through 

the critics he knows what should be done. 

Student 25 

He will take the teachers’ critics whatever it said, because he believe that the critics 

is good for him. 

Student 26 

She dislike with teachers critic especially when it is told with the wrong way, it 

gives no motivation to her. 

Student 27 

She disagree if teachers’ critics gives her motivation, it will demotivated her. 

Student 28 

She feel very enjoy with teacher criticism so it bring motivation for her 

Student 29 

She feel motivated with tecaher criticism because she belive that it will , make her 

better. 

Student 30 

I feel annoying with teachers’ critics, it seems if I pay no attenttion because of little 

mistake, it does not mean I am wrong in everything. 
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